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1. Introduction
Purpose of the Guidebook

This guidebook of best practices provides a comprehensive framework for designing, implementing,
and sustaining high-impact tutoring programs aligned with best practices and Florida-specific
educational standards. It aims to support educators, administrators, and tutors in bridging
educational gaps and improving student outcomes.

Florida Tutoring Advantage is being developed as the statewide tutoring initiative to enhance
student achievement through high-impact tutoring services. It focuses on providing evidence-based
tutoring to students, prioritizing those who are most at risk of falling behind academically.

This guide aligns with Florida Statutes (F.S.) that impact tutoring programs, such as F.S. 1008.366
(New Worlds Tutoring Program). It highlights how these statutory requirements shape program
implementation and ensure compliance with state educational goals, including those set forth by
F.S. 1008.25 (5)(a), the Just Read, Florida! Office's guidelines for the Science of Reading (SoR) and
F.S.1008.25 (6)(a), and the B.E.S.T. Standards for mathematics.

Guidebook Target Audience

District and school administrators play a crucial role in the implementation and oversight of
high-impact tutoring programs. This guidebook provides the necessary tools and strategies to
develop, manage, and sustain effective tutoring initiatives within schools.

Teachers and staff are integral to the success of high-impact tutoring programs. This guidebook
offers insights into collaborating with tutors, integrating tutoring into the broader educational
framework, and supporting students' learning journeys.

Community stakeholders, including parents, local organizations, and volunteers, are potential
partners in high-impact tutoring programs. This guidebook highlights how contributions to and
support of these initiatives can foster a community-wide commitment to student success.

Definition of High-Impact Tutoring

High-impact tutoring (HIT) refers to personalized, consistent, and intensive instructional support
tailored to individual student learning needs. This approach has been proven to accelerate student
achievement through frequent, small-group or one-on-one sessions aligned with classroom
instruction. Key elements of high-impact tutoring include:

e Appropriate group sizes for tutoring sessions (Grades K-1 1:1 preferred; Grades 2-5 4:1 or
less preferred).

e Frequent sessions (minimum of 3 times per week for 30—60 minutes each; for at least one
semester, preferably an entire school year) with three or fewer students per session.

UF Lastinger Center for Learning . .
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e Conducted by well-trained, engaging, and consistent tutors.
e Utilizes high-quality, standards-aligned instructional materials.

e Scheduled during the school day and includes collaboration with classroom teachers.
e Employs data-driven practices to guide instruction and continuous improvement.
e Emphasizes student-tutor relationship building to improve attendance outcomes.

HIT is targeted to the specific student's academic needs and customized to meet each student's
unique learning style. Tutors use evidence-based curricula to design personally meaningful sessions,
enhancing the relevance and effectiveness of learning. Tutors provide focused and consistent
sessions, whether one-on-one or in small groups, ensuring students receive dedicated attention and
thorough exploration of the subject matter. It is markedly different from traditional methods of
tutoring, with key differences outlined below:

High-Impact Tutoring IS High-Impact Tutoring IS NOT

e With a consistent tutor e With a different tutor each time
e Relationship-focused e Question-resolution focused

e Focused on acceleration e Focused on remediation

e Regularly scheduled a minimum of three e Scheduled as needed

times per week
e Homework help

e Accessible to all eligible students ] )
e Reliant on family members for

Data-informed for instruction transportation or payment

Why HIT?
The benefits of High-Impact Tutoring include:

e Bridges educational gaps by providing targeted, individualized support.

e Enhances academic performance and builds student confidence.

e Fosters a supportive learning environment that encourages growth and development.
e Evidence of improving student attendance.

High-impact tutoring uses scaffolding techniques to support the learning process, through which
concepts are broken down into manageable steps, with support gradually decreasing as the student
builds confidence and mastery. New research from Stanford University indicates that HIT offers



emotional support alongside academic guidance, helping students develop resilience and life skills.
Constructive feedback and positive reinforcement are fundamental to high-impact tutoring,
providing students with information on their progress and fostering a growth mindset. The
continuous assessment of a student's progress, strengths, and areas for improvement offers an
element of adaptability that serves to help students with long-term development. This
comprehensive approach ensures that high-impact tutoring is not just extra time but a personalized
learning experience.

Research consistently shows that high-impact tutoring is exceptionally effective for accelerating
student learning. Notably, it has demonstrated greater effectiveness than other tested interventions
across various grades and content areas. For example, Hattie's (2008) synthesis of over 800
meta-analyses on student achievement highlights the following:

e 1:1 tutoring has been shown to have an effect size of .37

e Spaced practice has been shown to have an effect size of .60

e Intelligent tutoring systems have been shown to have an effect size of .48
e Peer tutoring has been shown to have an effect size of .55

These findings underscore the value of incorporating high-impact tutoring with other educational
strategies, especially for students from disadvantaged backgrounds. Research indicates that
students who receive consistent, individualized tutoring show marked improvements in academic
performance. Washington, D.C.’s High-Impact Tutoring Initiative is a strong example, demonstrating
promising results through impact data. For additional information about this program’s use of HIT, as
we’ve described it, please visit the High-Impact Tutoring (HIT) Initiative | OSSE.

Goals and Objectives of High-Impact Tutoring

The primary goals of high-impact tutoring programs are to improve student academic outcomes,
increase engagement, and build confidence.

Objectives include providing individualized instruction, fostering a supportive learning environment,
and utilizing data-driven strategies to monitor and enhance student progress.

Florida’s Role in Accelerating Student Outcomes

There are many challenges preventing schools and districts from successfully implementing
high-impact tutoring at scale, and prior playbooks and guides have focused on steps that districts
can take to implement tutoring programs locally. However, by establishing a vision and setting up the
systems and processes outlined in this guidebook, Florida is paving the way for districts and schools
to implement high-impact tutoring programs and accelerate student learning outcomes within the
context of state and local policies, procedures, and legislative requirements.

UF Lastinger Center for Learning . .
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To address stubbornly persistent gaps in student achievement, the Florida Legislature recognized
the need for the development of a statewide tutoring initiative. HB 1361 received the support of
both the House and Senate during the 2024 sessions and was unanimously approved and signed
into law in May of 2024. The bill created a comprehensive tutoring program, the Florida Tutoring
Advantage (FTA), that includes funding for in-person and virtual tutoring and an AI tutoring pilot. The
legislation also prescribes support to districts through written guidelines, technical assistance, and
professional development with required progress and outcomes reporting.

Florida Tutoring Advantage is outlined in F.S. 1008.366 and F.S. 1002.321 to be administered by the
University of Florida Lastinger Center for Learning. Program resources for districts, professional
learning for district staff and tutors, and limited funding for tutoring pilots will become available
throughout the 2024-25 school year.

As part of these efforts, Florida Tutoring Advantage encourages districts to take critical steps to
ensure the success of the program, such as:

e Follow the structures necessary for high-impact tutoring to thrive at scale for students in
need;

e Utilize Outcomes Based Contracts (OBCs) in the procurement process with tutoring providers
to ensure funds are directly tied to student outcomes;

e Ensure high-fidelity implementation (e.g., target dosage, leveraging strategies for student
engagement) through effective guidance, data reporting and accountability requirements;

e Vet high-impact tutoring providers to ensure tutoring services in the state are alighed with the
definition of evidence-based high-impact tutoring; and

e Study the design, implementation, and impact of tutoring programs and providers through
rigorous research and evaluation.

We all have a moral imperative and opportunity to provide the guidance and support necessary to
incorporate high-impact tutoring programs into the school day to address persistent learning gaps.
Completed in collaboration with the National Student Support Accelerator (NSSA), Best Practices for
State-Level Education Organization to Support District High-Impact Tutoring Efforts provides
guidance on components to be included in a statewide tutoring initiative, including a
literature/research review to establish baseline effective tutoring characteristics, outline criteria and
metrics for determining student success, and recommend a 3-year strategy for implementing
high-impact tutoring best practices.

High-Impact Tutoring Theory of Action

If tutoring is aligned with rigorous, evidence-based resources, state standards, and individual
student learning needs; and

If tutors receive comprehensive training focused on both pedagogical skills and content area
knowledge to maintain high-quality instruction; and


https://flsenate.gov/Session/Bill/2024/1361/BillText/er/PDF
https://www.flsenate.gov/Laws/Statutes/2024/1008.366
http://www.leg.state.fl.us/statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1002/Sections/1002.321.html
https://studentsupportaccelerator.org/briefs/outcomes-based-contracting-in-tutoring
https://docs.google.com/document/d/1VRTTeLB9jB3zxSfqUYRVHipIqJMfVQM5v1thkQYllAM/edit?usp=drive_link
https://docs.google.com/document/d/1VRTTeLB9jB3zxSfqUYRVHipIqJMfVQM5v1thkQYllAM/edit?usp=drive_link

If small-group or 1:1 tutoring structures are followed that emphasize student-centered, relational
teaching to increase engagement and learning outcomes; and

If student participation is monitored through tailored intervention strategies that address
attendance and engagement challenges; and

If a robust data system for tracking student progress and evaluating tutoring effectiveness is used,
making adjustments based on real-time insights,

Then, students will receive personalized support that directly addresses their academic gaps from
trained tutors who deliver consistent, high-quality instruction aligned with best practices and
curricula, therefore increasing proficiency, engagement, and overall achievement.

Summary

High-impact tutoring is an effective approach for addressing educational disparities and accelerating
student achievement. Research consistently demonstrates HIT has positive outcomes on learning,
particularly in mathematics and reading (Kostecki & Bers, 2008). The most successful tutoring
programs integrate evidence-based practices like personalized instruction, frequent sessions, and
data-driven approaches (Robinson & Loeb, 2021; Groom-Thomas & Loeb, 2022). Key elements for
success include strategic partnerships between schools and tutoring providers, as well as fostering
strong student-tutor relationships (Groom-Thomas & Loeb, 2022).

UF Lastinger Center for Learning . .
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2. Needs Assessment
Identifying Student Needs

Data-driven decision-making includes using assessment data to inform instructional strategies and
interventions. The State of Florida, in F.5.1008.25, outlines the requirements for identifying students
with substantial deficiencies in reading and mathematics. Florida's progress monitoring data
systems should be used in the needs assessment process.

By analyzing student performance data, tutors can tailor their approach to address specific learning
gaps and track progress over time, ensuring each student receives the targeted assistance they need
to succeed. Accurate assessment of student needs is critical for the success of high-impact tutoring
programs. Tools such as standardized tests, diagnostic assessments, and formative evaluations are
essential for identifying areas where students require additional support. Educators can also
combine quantitative data (e.g., test scores and attendance) with qualitative data (e.g., surveys and
focus groups) to gain a holistic understanding of student challenges.

Academic Performance Data Analysis

Data collection and evaluation will be necessary to determine whether students are making
academic progress. In addition to daily observations of student learning, formalized structures for
reviewing performance will need to be scheduled. The following sources may be used for data
collection:

e State Assessments: Utilize standardized test scores to identify broad trends in student
performance. These assessments provide a macro view of student achievement, helping to
identify which schools or districts are most in need of tutoring interventions. By analyzing this
data, schools can pinpoint specific subjects or grade levels that require additional support.

e Local Assessments: Review unit and curriculum-based tests to pinpoint specific areas of
need. These assessments provide more granular insights into student performance, allowing
educators to identify particular skills or knowledge gaps. This targeted approach ensures that
tutoring sessions address the most pressing academic challenges.

Setting Goals and Objectives

Setting clear and well-defined goals and objectives is crucial for the success of any tutoring program.
By implementing a structured approach, programs can ensure that all efforts are aligned toward
achieving meaningful and measurable outcomes.

e SMART Goals: Set Specific, Measurable, Achievable, Relevant, and Time-bound goals, and
include the desired impact for an additional data point for the tutoring program. These goals
provide clear direction and benchmarks for success, ensuring that all stakeholders have a
shared understanding of what the program aims to achieve.


http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1008/Sections/1008.25.html

e OQutcome Metrics: Define clear outcome metrics such as improvements in test scores, grades,
and student confidence. These metrics provide tangible measures of progress, helping to
demonstrate the effectiveness of the tutoring program to stakeholders.

e Stakeholder Alignment: Ensure that goals are aligned with the broader educational objectives
of the district. This alignment helps secure buy-in from all stakeholders and integrate the
tutoring program into the overall educational strategy.

Summary

Research shows that high-impact tutoring can significantly improve learning outcomes, particularly
for addressing COVID-related learning loss and supporting disadvantaged students (Robinson &
Loeb, 2021). Effective implementation requires a systematic approach to identifying student needs,
often using standardized tests and local assessments to determine which students need Tier 2 or
Tier 3 support (Lane et al., 2014). Needs assessments guide program design and resource allocation
(Watkins et al., 2012).

UF Lastinger Center for Learning . .
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3. Effective Tutoring
Basic Tutor Guidelines

Tutors must be equipped with the knowledge and skills to provide effective academic support to
students. Educational leaders should provide adequate training to tutors that addresses all aspects
of their tutoring responsibilities, including how to use the materials, deliver explicit instruction,
engage students in tasks, provide effective feedback, and manage student behavior. Additionally,
tutors must know how to administer and chart progress-monitoring assessments. Avoid a “one
stop-shop” model of isolated training where tutors are expected to deliver new instructional
practices after only a couple of hours of training. These methods may lead to an increase in tutor
knowledge but typically do not result in improved student outcomes. Instead, combine an initial
workshop-style training with follow-up sessions over time to encourage deep understanding. The
initial workshop should include high-quality instructional practices like background on why tutoring
is needed, an in-depth explanation of the tutoring lessons, expert models of the practices, practice
delivering the lessons with peers, and a careful explanation of procedures that will support tutoring
(e.g., behavior management).

Qualities of Effective Tutors

The foundation of any successful tutoring program lies in the quality of its tutors. High-impact tutors
are not just subject matter experts; they are skilled communicators, empathetic guides, and creative
problem-solvers who understand the diverse needs of their students.

Subject Matter Expertise

Tutors should have a deep knowledge of the subject they teach. Successful tutors have a strong
understanding of the subject matter and can consider different approaches to teaching it. They use
diverse strategies to help students grasp concepts and ensure effective learning.

Communication and Interpersonal Skills

Effective tutors build rapport and communicate clearly. They get to know their students and show
genuine interest in their progress while maintaining professionalism and avoiding becoming overly
involved. Guidelines for rapport building include:

e Nonverbal Communication: Positive actions include smiling, offering a handshake, speaking in
a friendly tone, and making eye contact. Negative actions include staring, letting attention
wander, and inappropriate physical contact.

e Non-Threatening Questions: Ask questions like, “How are you today?” or “What is your
favorite subject in school?” Avoid personal or potentially intrusive questions like, “Who do you
live with at home?” or “Where were you born?”

By prioritizing these qualities and approaches in tutor selection and development, tutoring programs
can create a nurturing, effective learning environment that supports students' academic and
personal growth.



Recruitment of Tutors

The real challenge lies in finding the right tutors in a very tight job market. It may be necessary to
widen the search by utilizing various platforms and networks to attract a diverse pool of candidates,
ensuring a rich mix of backgrounds and teaching styles. Other alternative recruiting strategies
include tapping in-house talent. Existing teachers can offer consistency and familiarity, although
balancing additional tutoring responsibilities can be challenging. Volunteers are another pool of
potential tutors. Parents, retirees, and community members can provide supportive, personalized
tutoring, especially with adequate training and resources. Lastly, partnering with providers that
specialize in tutoring can streamline the process, ensuring tutors are thoroughly vetted and trained,
ready to integrate seamlessly into your educational setting.

Effective recruitment strategies for attracting tutors include:

e Targeted Outreach: Reach out to local universities, teaching programs, and education
departments to attract qualified college students and graduates looking for tutoring
experience.

e Incentives and Competitive Compensation: Offer competitive pay rates, and other incentives
like flexible schedules or professional development opportunities to attract skilled tutors,
including certified teachers.

e Leveraging Online Platforms: Utilize online job boards, social media, and specialized tutoring
platforms to advertise tutoring opportunities widely and attract a diverse pool of candidates.

e Community Engagement: Partner with local organizations, schools, and community centers to
recruit volunteers or retired educators interested in tutoring.

e Referral Programs: Implement referral programs where current tutors and staff can
recommend potential candidates, often with a reward or incentive for successful hires.

Once prospective candidates have been identified, a rigorous screening process should be
implemented. Evaluate applications with an eye for both qualifications and potential, shortlisting
candidates who align with the program's values and objectives. Once this step is completed,
follow-up with in-depth interviews can proceed. Use interviews to delve into candidates' teaching
philosophies, problem-solving abilities, and adaptability, ensuring they can connect with students
from various backgrounds. An emphasis on consistent attendance to work will be important due to
the requirement of consistency in high-impact tutoring. Calling references should be included in the
hiring process.

Qualifications and Requirements

When selecting candidates for a tutoring program, it is essential to consider their educational
background and ensure they possess the necessary subject matter knowledge and pedagogical
skills. Prior teaching or tutoring experience is highly desirable, as experienced tutors are often more
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adept at effectively managing sessions and engaging students. Strong communication, patience, and
adaptability are crucial soft skills that contribute to a positive and productive learning environment.
Candidates should also show interest in future development of tutoring skills through program
professional learning.

Training Programs

When designing training programs for tutors, it is essential to focus on both the content and
structure to ensure effectiveness. Research highlights several key components that can be
translated into minimum standards for tutor training. Initial training should consist of at least 20-30
hours before tutors begin working with students, followed by a minimum of 10-15 hours of
professional development. This comprehensive approach ensures tutors are well-equipped to
support student learning.

Effective tutor training should cover several critical areas. Subject matter expertise ensures tutors
thoroughly understand the content they will teach. Pedagogical skills, including effective teaching
strategies and instructional methods, are crucial for delivering content effectively. Behavioral
management techniques help maintain a productive and respectful learning environment, while
assessment skills enable tutors to evaluate student progress and adjust instruction accordingly.
Effective use of technology enhances student engagement through digital tools to adapt to diverse
learning strategies. Training formats should include workshops, online modules, in-person training,
and peer learning opportunities to provide tutors with a diverse and flexible learning experience.

Research indicates that well-trained tutors significantly improve student outcomes. Training
programs that include both subject-specific content and instructional strategies tend to yield better
results (Elbaum et al., 2000; Baker et al., 2011). Continuous professional development and support
mechanisms further enhance tutor effectiveness. Additionally, tutors trained in behavior
management are more capable of creating conducive learning environments, positively impacting
student learning (Brophy, 1985). Districts should develop comprehensive training programs covering
all essential areas, implement continuous professional development, utilize diverse training formats,
and regularly assess the impact of training programs to ensure high-quality support for students.
Attendance to required training programs should be a contingency of ongoing employment, which
should be communicated to tutors upon hire.

Orientation

Orientation should provide an overview of the tutoring program, its goals, and expectations to
ensure tutors understand the framework within which they will operate. Subject-specific training is
crucial, offering a deep dive into the content tutors will teach to ensure they possess a robust
understanding of the subject matter. Instructional strategies training should cover various teaching
methods, including differentiated instruction, scaffolding, and formative assessment techniques, to
equip tutors with diverse tools for effective teaching. Additionally, behavior management training
should be included to teach techniques for managing student behavior and maintaining a positive
and productive learning environment.



Before starting, tutors should understand key administrative policies to ensure compliance and
professionalism. This includes being familiar with attendance and scheduling policies, procedures
for handling missed sessions, and protocols for rescheduling. Tutors must also understand
confidentiality and privacy guidelines, such as securely handling student information in compliance
with privacy laws like FERPA. Additionally, tutors should be aware of communication protocols for
interacting with students, parents, and staff and be willing to adhere to their institution's code of
conduct and expectations for professional behavior, including maintaining a safe and inclusive
learning environment.

Best practices for record-keeping and reporting involve maintaining accurate and detailed records of
each tutoring session, including dates, topics covered, and student progress. To keep all
stakeholders informed, tutors should adhere to scheduled reporting deadlines for submitting
progress reports, attendance records, and any necessary incident reports. Proficiency in using digital
tools and platforms for record-keeping is essential, ensuring that data is entered accurately and
reports are generated as needed. Consistency and clarity in documentation are also crucial to avoid
misunderstandings and to ensure that records are accessible and understandable to other educators
and administrators.

Summary

Effective tutoring programs share common elements that contribute to student success: structured,
consistent sessions, one-on-one or small-group instruction, supervision by experienced educators,
and the use of diagnostic, assessment-based approaches. Key instructional strategies include
scaffolding, modeling, and direct instruction, particularly in reading. Successful tutoring programs
require a strong hiring/screening process and a well-planned training curriculum. Excellent tutoring
programs require strategic relationships between schools, support from leadership, and alighment
with curriculum and schedules. These factors help create positive tutor-student relationships that
drive long-term academic achievement.

UF Lastinger Center for Learning . .
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4. Program Design
Tutoring Models

To maximize the benefits of a high-impact tutoring program, consider how it will fit into the current
context of a school or district setting. Be intentional about creating plans to integrate tutoring into
available instructional time and following widely accepted instructional strategies.

e Integration with Regular Instruction: Ensure tutoring sessions complement and reinforce
classroom instruction, providing a cohesive learning experience.

e Incorporating Diverse Learning Approaches: Tutors should vary instructional strategies
(visual, auditory, kinesthetic). Integrating Bloom's Taxonomy can help in designing activities
that promote higher-order thinking, from understanding to creating.

Tutoring Content

Aligning tutoring content with state learning standards is non-negotiable. It guarantees that tutoring
efforts complement what's being taught in classrooms, providing students with a consistent and
cohesive learning experience. This strategic alignment helps students meet key academic
benchmarks, ensuring the tutoring program is an extension of their classroom learning.

Florida Statute 1008.366 emphasizes the importance of selecting programs that align with Florida’s
B.E.S.T. Standards and other state guidelines, such as the components of the Science of Reading and
B.E.S.T. Standards for Mathematics. In addition, successful tutoring programs also incorporate
district-specific curricula and include considerations for curricular alignment to minimize confusion
for students.

Tutoring Structure

There is an ever-growing body of research that can be used to guide the development of
result-focused tutoring programs. This guidebook will reiterate the concepts found in research
because, by following these recommendations as closely as possible, the predictability of success
increases exponentially.

Session Frequency and Duration

The frequency and duration of tutoring sessions are critical factors in the effectiveness of
high-impact tutoring programs. Research suggests consistent, frequent sessions (e.g., 3-4 times per
week) are more effective than sporadic or infrequent sessions. This frequency allows for consistent
reinforcement of concepts and spaced retrieval of ideas, aiding in retention and understanding. The
duration of each session should be long enough to cover the necessary material without
overwhelming the student, typically ranging from 30 to 60 minutes. Programs should consider the
specific needs of their students when determining the optimal frequency and duration of sessions.
For example, younger students may benefit from shorter, more frequent sessions, while older
students may be able to handle longer sessions with less frequency.


https://www.flsenate.gov/Laws/Statutes/2024/1008.366
https://www.fldoe.org/core/fileparse.php/7539/urlt/elabeststandardsfinal.pdf
https://www.fldoe.org/core/fileparse.php/7539/urlt/elabeststandardsfinal.pdf
https://www.fldoe.org/academics/standards/subject-areas/math-science/mathematics/

Group Size

High-impact tutoring programs can be structured in various ways, with the most common formats
being one-on-one and small-group tutoring. Small group sizes (1:1 or no greater than 1:4) facilitate
a more tailored instructional approach, enabling tutors to address individual student needs more
effectively.

Tutoring Delivery Models

Options may include in-person, virtual, or hybrid tutoring models. Different models can
accommodate varying student preferences and logistical constraints, ensuring all students can
participate. Consider virtual tutoring for its flexibility and broader tutor selection, or opt for in-house
tutoring to maintain a traditional and structured learning environment. There are also pros and cons
to both synchronous and asynchronous models. While asynchronous learning brings a great deal of
flexibility, synchronous learning offers immediate interaction and feedback, fostering a dynamic and
engaging learning experience. It provides a predictable schedule that is beneficial for students who
need routine and direct support.

Integration with Regular Instruction

Schedule tutoring sessions during the school day and ensure they complement and reinforce regular
classroom instruction. This integration helps create a cohesive learning experience where tutoring
directly supports classroom goals.

Conducting Successful Sessions

To conduct a successful tutoring session, several key strategies can enhance the learning experience
and improve student outcomes:

e Prepare and Plan Ahead: Before the session, review the material to be covered. Then, plan the
lesson structure, including objectives, key concepts, and activities.

e Build Rapport and Create a Positive Learning Environment: Start the session by establishing a
friendly and supportive atmosphere. Take a few minutes to check in with the student and
build rapport, which can help reduce anxiety and increase engagement.

e Use Active Learning Techniques: Incorporate “active learning strategies” to keep the student
engaged and facilitate deeper understanding.

e Scaffold Student Learning: Provide students with varying levels of support and reduce tutor
support levels as students gain confidence and autonomy.

e Provide Clear, Constructive Feedback: Offer immediate and specific feedback on the student’s
performance, focusing on both strengths and areas for improvement.
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e Monitor and Adapt to the Student's Needs: If the student seems confused or frustrated,
revisit the material or use different teaching methods, such as visual aids, analogies, or
hands-on activities.

e Set Goals and Encourage Reflection: Setting small, manageable goals helps maintain
motivation and provides a clear direction for progress.

Summary

High-impact tutoring has consistently demonstrated positive effects on student academic
performance. Successful programs typically include frequent sessions (3-4 times per week), small
group sizes (1:1 or no greater than 1:4), and alignment with regular classroom instruction (Nickow et
al., 2023; Groom-Thomas & Loeb, 2022). Effective implementation involves strategic relationships
with schools, support from leadership, and proper training for tutors, including teachers or
paraprofessionals (Gordon, 2009). Educators should adopt diagnostic approaches and structured
curricula to maximize the benefits of tutoring, particularly for early-grade students and during school
hours (Nickow et al., 2023).




5. Tutoring Rights and Responsibilities

Ethical and Legal Considerations

There are several guiding principles that outline rights and responsibilities in tutoring relationships
that may be valuable to know. Awareness and application of these will create an environment of
mutual respect and success. The following provides a high-level overview of some of these you can
become familiar with.

Family Educational Rights and Privacy Act (FERPA)

Family Educational Rights and Privacy Act (FERPA) is a federal law that protects the privacy of
student education records. It grants parents certain rights regarding their children's education
records, including the right to access and request amendments to the records. Once a student turns
18 or attends a school beyond the high school level, these rights transfer to the student. Schools
must have written permission from the parent or eligible student to release any information from a
student's education record, with certain exceptions, such as health and safety emergencies.
Compliance with FERPA protects student privacy and restricts unauthorized disclosure of personal
information.

Title IX and/or Sexual Harassment

Title IX, part of the Education Amendments of 1972, prohibits sex-based discrimination in federally
funded education programs or activities. It encompasses a broad range of issues, including sexual
harassment, which is defined as unwelcome sexual advances, requests for sexual favors, or other
conduct of a sexual nature. Schools are legally obligated to respond promptly and effectively to such
claims, ensuring a safe learning environment for all students. Failure to address sexual harassment
or discrimination can result in violations of Title IX and legal consequences for the institution.

State of Florida Professional Ethics

Rule 6A-10.081 of the Florida Administrative Code outlines the ethical principles and disciplinary
guidelines for educators in Florida. Educators are expected to uphold the worth and dignity of every
person, prioritize the well-being and development of students, and maintain the highest ethical
standards in their interactions with colleagues, students, parents, and the community. These
principles emphasize integrity, professional growth, and the freedom to teach and learn while
ensuring equal opportunities for all students. Disciplinary measures are in place to address
violations of these standards, which include protecting students from harm, avoiding discrimination,
maintaining confidentiality, and ensuring responsible and ethical professional conduct. Failure to
comply with these principles can result in penalties, including suspension or revocation of an
educator's certification.
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Tutoring Field Code of Ethics

In addition to federal, state, and local legal considerations, the fast-growing tutoring field has
adopted its own set of standards to provide guidance. The Tutoring Code of Ethics outlines the
standards set by the Association for the Coaching & Tutoring Profession (ACTP). The following
ethical standards should be upheld by any party seeking or providing tutoring of any kind.

1.

Best Interest: Tutors will be committed to acting in the best interest of a tutee as specified by
the sponsoring organization or individual. Tutors will be expected to report instances in which
students are in violation of tutor/tutee rights, institutional policy, and/or engaged in
success-inhibiting behaviors. Private parties should agree on mutually understood
expectations prior to the tutoring session.

Responsibility: Tutors and tutees will take responsibility for their own behavior and work to
resolve conflicts that may arise between themselves and other invested parties, including the
instructor or advisor.

. Academic Integrity: Tutors and tutees will practice and promote accuracy, honesty, and

truthfulness. Students will uphold their institution’s Code of Conduct and Academic Integrity
statement(s). Each party will report violations of institutional policies to their administration.
Tutors will never accept illegal payment for a tutoring session.

Fairness: Tutors and tutees will exercise reasonable judgment and take precautions to ensure
that their potential biases, the boundaries of their competence, and the limitations of their
expertise do not lead to or condone unjust practices. Expectations of mutually appropriate
language and the pedagogical strategy in which tutoring will be delivered or supported should
be established.

Commitment: Tutors will fulfill commitments and expectations made to students, employers,
and instructors. Furthermore, tutors and tutees should fulfill their responsibilities by being on
time and prepared with appropriate materials to facilitate a session.

Standards: Tutors will refrain from guaranteeing grades or academic outcomes from a tutoring
session. Tutors may be asked to uphold a particular philosophy or learning strategy from their
employer.

. Respect for Others: Tutors will respect the dignity and worth of all people and the rights of

individuals to privacy, confidentiality, and self-determination. Tutors may be asked to avoid
language or behavior that could be considered disrespectful.

Relationship: Tutors will not engage in inappropriate relations with tutees. Tutors will also be
aware of power structures and will avoid compromising environments that encourage the use
of unbalanced power dynamics.

. Confidentiality: Tutors will maintain the highest privacy standards in terms of protecting

personal information relative to those whom they tutor. This information includes but is not


https://www.myactp.com/code-of-ethics/

limited to, educational records, personal circumstances and history, and other pertinent
information.

Tutor Rights and Responsibilities

Rights: Tutors have the right to a safe and respectful work environment, access to necessary
resources and support, and clear guidelines on their roles and responsibilities. Additionally, tutors
have the right to:

e Refrain from sharing their personal information with the student.
e Refuse to meet with students who make them feel uncomfortable or are disrespectful or rude.
e Request that tutoring sessions occur in a safe and public environment.

e Refer to other on-campus support services or staff members when student needs exceed the
tutor’s abilities or expertise.

Responsibilities: Tutors must comply with FERPA by maintaining student confidentiality and
adhering to professional ethics. They are also responsible for fostering a non-discriminatory
environment in line with Title IX, ensuring no sexual harassment or bias occurs.

Student Rights

Rights: Students have the right to receive respectful, unbiased, and confidential support, access
quality educational resources, and be free from discrimination or harassment.

Responsibilities: Tutees are expected to engage actively in the learning process, respect the tutor's
time and effort, and adhere to district, school, and classroom expectations for effort and behavior.

Key Tutoring "Do's" and "Don'ts"

In addition to the tutoring rights and responsibilities outlined above, there is a set of tutoring do’s
and don’ts that could contribute to a tutor’s success.

The Do’s

Action Why We Do

Being punctual and ready sets a professional

Show up on time and prepared tone

Building rapport is crucial for a productive

Introduce yourself and get to know the student . . .
tutoring relationship
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Maintain a positive attitude about the student's
work and course matter

Encouragement boosts student confidence

Ask questions

Engaging with the student through questions
fosters a deeper understanding

Encourage the student to do the writing and
their work

Promotes independence and self-learning

Start at the student's level and build slowly

Ensures comprehension and reduces frustration

Show how a problem is done if necessary, but
ensure they show you in return

Reinforces learning through demonstration and
practice

Admit when you don't know and model finding
answers

Demonstrates lifelong learning and
problem-solving skills

Be relaxed and gentle while maintaining
professionalism

Creates a comfortable learning environment

The Don’ts

Action Why We Don’t

Guarantee grades or discuss how easy you find
a subject

This can create unrealistic expectations and
discourage students

Make up an answer or guess if unsure

It's better to admit uncertainty and look up the
correct information

Be impatient or rush a student through a
problem

Allowing time to think fosters a deeper
understanding

Assume where the student needs help

Always ask and clarify to address the student's
actual needs

Lecture

Interactive sessions are more effective than
one-sided lectures

Be disingenuous

Authenticity is important for building trust and
rapport

Speak negatively about other tutors, teachers,
students, or staff

This can shift the teacher’s focus from building
their skills to blaming others




Summary

Tutors and educational institutions must comply with legal frameworks like the Family Educational
Rights and Privacy Act (FERPA), which protects student records and ensures privacy (Feder, 2013;
Duane, 2014). FERPA grants parents access to records and controls over disclosures, while schools
are responsible for protecting this information and upholding academic integrity (U.S. Department of
Education, 2021).

Tutors are expected to follow professional standards, including maintaining confidentiality,
promoting fairness, and respecting students' rights (ACTP, 2022). Furthermore, tutors must ensure
academic honesty and provide unbiased support, while tutees are responsible for actively engaging
in their learning (Whitley & Keith-Spiegel, 2002).
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6. Effective Communication for Tutors

Core Communication Skills

Effective communication with students by tutors is a cornerstone of high-impact tutoring. It fosters a
supportive learning environment, enhances collaboration, and ensures clarity between tutors,
students, and teachers. Strong communication skills build trust, encourage student engagement,
and promote academic success. This section explores the critical components of communication in
a tutoring setting, emphasizing fostering relationships and providing constructive feedback.

Tutors must master several key communication techniques to build effective relationships and
support student learning:

e Building Rapport: Establishing a strong connection with students is essential for creating a
safe and positive learning environment. This rapport encourages students to engage openly in
the tutoring process.

e Active Listening: Tutors should listen attentively to students’ concerns, questions, and
feedback, allowing them to adapt their approach to meet individual needs.

e Questioning and Feedback: Using open-ended questions and providing specific, actionable
feedback helps guide students through their learning process and promotes deeper
understanding.

e Non-Verbal Communication: Tutors should be mindful of body language, eye contact, and
tone of voice, as these non-verbal cues can significantly impact the learning environment.

e Navigating Difficult Conversations: Tutors should address sensitive topics with empathy and
respect, creating a supportive environment to promote student growth.

Strategies for Effective Communication

Effective communication is critical to successful tutoring. Tutors should be skilled in asking
questions that promote critical thinking, providing feedback that motivates and guides, and fostering
an environment of open dialogue.

1. Questioning Techniques: Use open-ended questions to encourage deeper thinking and
dialogue. Vary the types of questions to suit the session's goals, whether to introduce a
concept, challenge a student’s thinking, or check for understanding. Practice questions that
spark imaginative interactions and avoid questions that provoke defensiveness or blame.

2. Wait Time: Allow students adequate time to respond after asking a question. This practice
fosters a more thoughtful and less stressful environment, encouraging deeper processing of
information.

3. Self-Evaluation Prompts: Encourage students to reflect on their own learning process by
asking questions such as, "What strategies worked well?" and "What could you improve next



time?" Promoting self-assessment helps students build metacognitive skills and take
responsibility for their learning.

Scaffolding and Feedback Techniques

Scaffolding is a critical instructional strategy tutors use to guide students from their current level of
understanding to more complex knowledge. Tutors should break tasks down into manageable steps
and gradually reduce support as students gain confidence and mastery. Feedback is another vital
element of effective communication. Tutors should offer constructive, specific feedback that focuses
on effort and improvement rather than innate ability. Positive reinforcement encourages students to
persist in challenging tasks and fosters a growth mindset.

Collaboration with Teachers

The role of a tutor differs from that of a teacher in that a tutor provides personalized, one-on-one
support to reinforce and clarify what the teacher has taught in class, focusing on the individual
student's needs. Tutors and teachers should communicate and collaborate to ensure consistency in
instruction, share insights on the student's progress, and effectively align their efforts to support the
student's learning goals.

Tutors and teachers should work together to ensure alignment between classroom instruction and
tutoring sessions. Regular communication between tutors and teachers enables a shared
understanding of the student's progress and needs. This collaboration ensures that tutoring sessions
complement the broader instructional goals set by the classroom teacher, creating a cohesive
learning experience for the student.

Session Management

Effective communication also involves managing tutoring sessions in a way that maximizes their
impact. Tutors should clarify session length and goals at the start of each session:

e "We have __ minutes today. What are your top priorities?"
e "What would you like to accomplish during this session?"

By setting clear expectations, tutors can keep sessions focused and productive. At the end of each
session, tutors should review progress, evaluate whether goals were met, and discuss plans for
future sessions. This approach ensures continuity and encourages students to take ownership of
their learning.

Encouraging and Providing Feedback

Motivational feedback plays a crucial role in maintaining student engagement. Tutors should aim to
foster intrinsic motivation through the following strategies:
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e Competence: Build students’ confidence by starting with tasks they can successfully
complete before gradually increasing the level of difficulty.

e Autonomy: Give students opportunities to make choices about their learning process,
empowering them to take control of their education.

e Relevance: Make learning meaningful by connecting it to students’ personal interests and
real-world applications.

e Relatedness: Develop a strong, respectful relationship with the student to encourage open
communication and active participation.

Constructive Criticism

When providing constructive criticism, tutors should guide students to reflect on their own work.
Rather than pointing out mistakes directly, tutors can encourage students to rethink their approach
by asking guiding questions. This fosters self-assessment and empowers students to correct their
own errors. Praise should be specific and focused on the effort and strategies rather than general
statements about intelligence or ability.

Promoting Self-Evaluation

Self-evaluation encourages students to take an active role in their learning. Tutors can help students
reflect on their progress by asking questions such as:

e "How do you feel about solving that type of problem?"
e "What strategies helped you succeed, and what could you improve next time?"

This reflection promotes a deeper understanding of the learning process and helps students become
more autonomous learners.

Summary

Effective communication is one of the success factors in high-impact tutoring, creating a supportive
environment and enabling clear collaboration between tutors, students, and teachers. Key
communication skills include building rapport with students, active listening, and using open-ended
qguestions and specific feedback to promote critical thinking and engagement. Tutors should also be
mindful of non-verbal cues, which significantly shape the learning atmosphere. Techniques like
scaffolding, providing actionable feedback, and encouraging self-evaluation help students gain
confidence and develop metacoghnitive skills. Regular collaboration with teachers ensures alignment
between tutoring and classroom goals, creating a cohesive learning experience. Clear session
management, goal-setting, and motivational feedback further enhance student engagement,
empowering them to take ownership of their learning journey.




7. Implementation — Session Management
Scheduling and Logistics

Integrating tutoring sessions into the existing school schedule requires strategic planning to ensure
it complements rather than disrupts the educational flow, but research indicates it is the most
effective model. The key lies in creating a seamless blend of tutoring with daily classroom activities,
making the tutoring program feel like a natural extension of the learning environment. One effective
approach is to embed tutoring within the school day by designating specific times during class for
targeted interventions. This method allows students to receive the additional help they need without
feeling singled out or having their day extended unnecessarily. By carving out moments within the
existing structure, perhaps during periods typically reserved for independent work or group
activities, tutoring can take place right in the classroom, making it a part of the regular school
routine.

Optimizing time allocation involves a careful balance, ensuring each tutoring session is long enough
to be meaningful but not so long that it significantly encroaches on other essential learning
activities. A data-driven approach, where student performance data informs decisions and needs
assessments, ensures that time dedicated to tutoring is targeted effectively, focusing on students
who need the most support while being mindful of the overall school schedule. Efficient
management of transition times between classes and activities is also critical, as minimizing these
transitions can maximize instructional time, allowing for smoother integration of tutoring sessions.
Ultimately, the seamless integration of tutoring within the school day, through thoughtful time
allocation and efficient scheduling, enriches the learning experience without adding strain to the
school's daily operations, supporting students' academic growth while maintaining the balance of
classroom activities.

Master Schedule Guidance

The master schedule is a critical component of the implementation process, as it outlines how
tutoring sessions will be integrated into the daily school routine. Proper scheduling ensures that
tutoring sessions are effective, minimally disruptive to regular instruction, and accessible to all
students.

Provide detailed instructions on creating a master schedule that integrates tutoring sessions within
the school day, aligns with student and tutor availability, and supports overall program goals.
Include criteria for scheduling success, such as daily minutes by subject, maintaining consistent
instructional blocks, and minimizing disruptions to core academic instruction.

The goal of the master schedule is for it to be student-driven. Consider the needs of your students
and what your data tells you as you create your master schedule. For more details on planning a
master schedule, please see the Scheduling Support section in Chapter 19.

UF Lastinger Center for Learning . .
UNIVERSITY of FLORIDA 29 \\ Florida Tutoring Advantage



High-Impact Tutoring: Best Practices and Guidebook

Summary

Effective scheduling is essential for integrating tutoring sessions into the school day without
disrupting regular instruction. Embedding tutoring within the existing schedule, such as during
independent work or group activities, ensures it complements classroom learning. A data-driven
approach prioritizes students with the greatest need, optimizing time allocation for impactful
sessions. Thoughtful transition management and a student-focused master schedule are key to
seamless integration, supporting academic growth while preserving the flow of daily activities.




8. Approaches to Learning
Teaching and Learning

Effective tutoring is grounded in an understanding of diverse learning approaches, instructional
strategies, and theories that promote student engagement and success. This section focuses on the
tools and techniques tutors can use to enhance learning sessions, encouraging active participation
and deeper cognitive engagement. By applying well-established learning theories, integrating
technology, and using data to inform instruction, tutors can create a dynamic and responsive
learning environment.

Learning Theories and Their Application

Understanding learning theories is fundamental to guiding students effectively. Tutors should
familiarize themselves with key concepts from prominent theories, such as Bloom’s Taxonomy,
Webb's Depth of Knowledge, and others, to facilitate learning that progresses from basic recall to
higher-order thinking skills like analyzing, evaluating, and creating.

Instructional Strategies and Learning Routines

Incorporating structured routines and a variety of instructional strategies ensures that tutoring
sessions are focused, productive, and adaptable to individual student needs.

e Learning Routines: Regular routines such as warm-up activities, structured breaks, and
consistent feedback loops help maintain focus and continuity across tutoring sessions.

e Instructional Strategies: Use diverse teaching methods, including direct instruction,
inquiry-based learning, and collaborative problem-solving. Encourage students to take an
active role in their learning through questioning, discussion, and practical application of
concepts.

Active vs. Passive Learning

Encouraging active learning is critical to student success. Active learning involves students taking
ownership of their education through participation, critical thinking, and problem-solving. Passive
learning, in contrast, is more receptive, where students absorb information without much
engagement.

e Promoting Active Learning: Tutors should incorporate activities that require students to
engage deeply with the material, such as creating mnemonic devices, explaining concepts to
peers, and applying theories to real-world scenarios. This helps students move beyond
memorization to truly understanding and synthesizing new ideas.
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e Engagement Strategies: Foster a learning environment where students are encouraged to ask
questions, participate in discussions, and seek clarification on challenging concepts.
Techniques like Socratic questioning, peer teaching, and problem-based learning help to
stimulate curiosity and critical thinking.

Technology Integration

Effective tutoring today often involves integrating technology to enhance learning. Digital tools and
platforms provide new ways to engage students, support diverse learning styles, and make learning
more interactive.

e Interactive Tools: Incorporate apps, interactive whiteboards, and other educational
technologies to facilitate student engagement and provide real-time feedback. Tools can
allow for dynamic learning experiences that are both engaging and educational.

e Virtual and Hybrid Learning: Virtual tutoring platforms offer flexibility and accessibility,
allowing students to participate in tutoring sessions from various locations. Hybrid models
combine in-person and online learning to cater to students' needs, promoting continuity and
sustained engagement.

Resources and Materials

Subject-specific resources, tailored to the student’s learning goals, play a vital role in effective
tutoring. Tutors should ensure they have access to high-quality instructional materials and resources
that align with the school or district curriculum and state standards. Use varied materials, from
textbooks and workbooks to digital resources and real-world case studies, to create a rich learning
experience that caters to different learning styles.

Key Points for Tutors to Remember

e Communication Strategies: Continuously evaluate and improve communication methods,
ensuring clarity and fostering engagement. Reflect on how communication styles impact
student understanding and learning outcomes.

e Encouraging Active Learning: Move beyond passive learning by encouraging students to
engage with material through questioning, critical thinking, and application of concepts to
real-world scenarios.

e Reflect and Adapt: Regularly review and adjust tutoring strategies based on feedback and
student progress. Adapting instruction to meet students’ changing needs ensures that
learning is effective and responsive.

By integrating these approaches into their practice, tutors can create a supportive and engaging
learning environment that promotes student success across cognitive, emotional, and practical
dimensions.



Summary

Effective tutoring can significantly enhance student outcomes, utilizing learning theories such as
Bloom’s Taxonomy to promote higher-order thinking (Anderson & Krathwohl, 2001) and Webb’s
Depth of Knowledge to guide students through complex understanding (Webb, 2005). Instructional
strategies like scaffolding, guided practice, and feedback are essential for successful tutoring. Active
learning approaches, such as problem-solving and peer teaching, engage students and improve
performance (Freeman et al., 2014). Effective tutoring integrates a variety of instructional materials
aligned with state standards to create inclusive learning environments that meet diverse student
needs (Tomlinson, 2001; Darling-Hammond & Cook-Harvey, 2018).
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9. Best Practices for Reading Tutoring
Contextual Framework

According to F.S. 1008.366, the Lastinger Center for Learning will provide best practice guidelines on
the Science of Reading for districts in consultation with the Just Read, Florida! Office as part of the
Florida Tutoring Advantage program. These guidelines are designed to ensure effective literacy
instruction tailored to Florida's educational standards and needs.

This document presents Best Practices for Effective Reading Tutoring, designed in alignment with
Florida’s B.E.S.T. Standards and grounded in the Science of Reading. These evidence-based
practices ensure that reading instruction is research-informed and impactful, fostering meaningful
literacy growth for all students.

Florida B.E.S.T. Standards

Tutors should familiarize themselves with the Florida B.E.S.T. Standards in Reading to make sure
their support aligns with the methods and concepts outlined in these standards. Tutors should
provide appropriate support that reinforces what students are learning in the classroom by staying
consistent with the expectations set for each grade level. While it is important to focus on
grade-level content, tutors should also be prepared to offer remediation when necessary. This
balance between reinforcing current learning and supporting prior knowledge ensures students
receive comprehensive support that helps them build confidence and competence in reading.

Science of Reading

The Science of Reading is a body of knowledge comprising decades of research on reading
development, reading difficulties, instruction, and content (Seidenberg, 2017). The thousands of
studies that comprise the science of reading have been conducted across multiple countries in
multiple languages and have provided practitioners with a large body of evidence that informs what
to teach (the content) and how to teach it (the delivery).

There are some misconceptions about the term “the Science of Reading” that warrant discussion.
The Science of Reading is not aligned with any particular philosophy, agenda, or approach. It is not a
one-size-fits-all approach to reading that emphasizes only whole-group or “lock-step” instruction. A
preponderance of evidence supports the provision of differentiated and small-group instruction for
students with and without reading disabilities (Lou et al., 1996, Vaughn et al., 2001). The Science of
Reading also does not refer solely to a specific component of reading instruction, such as phonics.
Scientific research can inform our understanding of development across all domains of reading.

Reading Theories that Inform Tutoring Practices

The Simple View of Reading

Gough and Tunmer’s (1986) Simple View of Reading (SvR) is an empirically validated model of
reading development that indicates reading comprehension is the product of two core components:
word recognition (decoding) and language comprehension. Reading comprehension is an outcome
that is affected when either of the core components is weak.


https://www.flsenate.gov/Laws/Statutes/2024/1008.366
https://www.fldoe.org/core/fileparse.php/7539/urlt/elabeststandardsfinal.pdf
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Reading Comprehension = Word Recognition x Language Comprehension (RC =D x LC)

The Simple View of Reading can inform both assessment and instruction. Understanding this theory
can help teachers and tutors identify and target specific skills for which students need support. It
implies that teachers and tutors should assess multiple skill domains to understand why a student
may have difficulties with reading comprehension. A student who might be weak in decoding but
strong in language comprehension will need targeted support in phonemic awareness, phonics,
and/or fluency. In contrast, a student who has weaknesses in language comprehension but typical
decoding would need targeted supports in vocabulary, syntactic awareness, comprehension
strategies, or other language supports.

Scarborough’s Reading Rope

Scarborough’s Reading Rope (2001) is a visual that describes the development of reading and
language skills over time. The rope is divided into two main strands: a lower strand that focuses on
the components of word recognition and an upper strand that focuses on the components of
language comprehension. Each strand is essential, and weakness in any part can disrupt the reading
process.

Lower Strands (Word Recognition) Upper Strands (Language Comprehension)
Phonological awareness e Background knowledge
e Decoding (alphabetic principle and e Vocabulary
letter-sound correspondences) e Language structures
e Sight word recognition e \Verbal reasoning
e Literacy knowledge
Language
Comprehension Skilled Reading
| Background Knowledge Flusnt exzcution
Increasingly and coordination or
I Vocabulary Knowledge — word recognition
| Language Structures and text

] Verbal Reasoning comprehension.

l Literacy Knowledge

Word Recognition

Phonological Awareness

I Decoding (and Spelling) /
| sight Recognition

Increasingly
Automatic
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Scarborough’s Rope can guide teachers and tutors in making instructional decisions that directly
support their students. If assessment data shows a deficit in the word recognition strand, the tutor
can create targeted instruction in phonological and decoding (phonics) skills. The tutor can build the
student’s sight word recognition. If the student shows a deficit in the language comprehension
strand, the tutor can build the student’s knowledge of language structures, vocabulary, and verbal
reasoning skills. Additionally, the tutor would focus on building a student’s background knowledge
and explicitly teach comprehension strategies such as previewing, summarizing, and making
connections with the text.

Assessments

Tutoring programs that use initial and ongoing formative assessment data allow tutors to provide
more personalized instruction. Fuchs et al. (2012) found that formative assessment data will enable
students to receive more personalized instruction, thus providing better outcomes. Assessments can
assist tutors in finding which students require tutoring, determining the specific skills in which
instruction is needed, and measuring how students are responding to the instruction. Different kinds
of assessments can help answer the different questions that teachers and tutors have about their
students and the instruction they need.

Initial Diagnostic Assessment

Initial diagnostic assessments conduct detailed diagnostic assessments to determine student’s
current reading strengths and areas of need. Diagnostic tools that can help to inform reading
tutoring include phonological awareness and phonics inventories, spelling inventories, oral reading
fluency measures, informal reading inventories, and intervention- or curriculum-specific diagnostic
tools.

Progress Monitoring

Progress monitoring is a type of assessment in which students are evaluated regularly to provide
data on their learning. The primary purpose of progress monitoring is to determine whether students
are responding adequately to instruction or tutoring. Progress monitoring assessments allow
teachers and tutors to track students’ growth across time and should be relatively fast and
inexpensive. The most common kind of progress-monitoring assessment is curriculum-based
measures. However, there are computer-adaptive assessments that can serve as
progress-monitoring assessments.

Formative Assessment

Formative assessment is an informal and ongoing evaluation of student learning during instruction.
Formative assessments help teachers and tutors gauge student understanding and adjust their
instruction accordingly. Examples of formative assessments include anecdotal notes, exit tickets,
reading journals, comprehension checks, quizzes, and discussions. Many commercial reading
curricula include formative mastery assessments after a certain number of lessons to determine if
additional instruction is needed.



Summative Assessment

Summative assessments evaluate a student’s overall performance relative to a set of standards after
a major unit of instruction or at the end of the year. Summative assessments help teachers and
tutors to understand whether or not students can show mastery of a particular set of content or
standards, though summative assessments alone are generally insufficient to pinpoint the exact
reason for reading difficulties.

Monitoring and Adjustment

Using data from regular assessments allows tutors to monitor student progress effectively and make
timely instructional adjustments. By gathering insights through quick checks like comprehension
questions, phonics inventories, or fluency readings, tutors can identify areas of strength and areas
needing more support. This continuous data-driven approach helps students move steadily toward
their reading goals.

Targeted Adjustments

With assessment data, tutors can make targeted adjustments to meet each student's needs. For
example, if a student shows difficulty with decoding, the tutor can introduce additional phonics
activities, while a student struggling with comprehension might benefit from enhanced vocabulary
and questioning strategies. Adjusting pacing and lesson content based on this ongoing data makes
tutoring sessions more responsive and effective.

Evaluating Effectiveness

Regularly reviewing data helps tutors evaluate which strategies are most impactful. By looking at
progress over time, tutors can identify successful practices and adjust any that need refinement.
Gathering feedback from students, families, and teachers also provides valuable insights into what
works well, fostering a supportive, collaborative learning environment.

Using Assessment Data to Guide Decision-Making

Tutors make data-driven decisions that inform their instructional decisions using diagnostic,
progress monitoring, and formative assessments. Based on initial diagnostic data, the tutor can
create a personalized, tailored learning plan to support the needs of their students. Tutors can
develop individualized learning plans that are data-informed and address each student's unique
needs and literacy gaps. Learning plans should be specific to the student, measurable, ambitious,
relevant to mastering grade-level standards, and time-bound. Goals should be based on specific
formative and progress monitoring data.

Tutors can effectively use flexible grouping to enhance the learning experience for their students.
Organize students into flexible groups based on similar skill needs or targeted literacy areas,
allowing for more focused, differentiated instruction. Simply organizing groups by a shared text level
will likely include students with disparate needs.
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Tutors can collaborate with caregivers and schools to create a supportive learning environment by
supporting classroom instruction or reintroducing skills students have not mastered. Opportunities
for frequent communication with caregivers should be built into core tutoring processes.

Guidelines for Data Use

Setting measurable goals and documenting instructional changes helps track what works best for
each student. Tutors should also maintain communication with classroom teachers, where possible,
to align tutoring with classroom objectives. This partnership ensures that tutoring directly supports
each student’s broader educational journey, maximizing the benefits of a data-informed approach.

Tutoring and Multi-Tiered System of Supports (MTSS)

A Multi-Tiered System of Supports (MTSS) is a framework designed to provide high-quality
instruction that matches a student's needs. The goal of an MTSS is to ensure that all students,
including those who excel and those with reading difficulty, receive the appropriate instructional
resources to help them succeed.

Students who participate in high-impact tutoring have been identified as exhibiting a substantial
reading deficiency. This student population will also receive other Tier 2 and/or Tier 3 interventions.
It is important for tutors and tutoring providers to consider these existing instructional supports
when planning and providing high-impact tutoring. By integrating cohesively into students’ existing
instructional supports, tutors can provide effective, structured support that meets the diverse needs
of students.

Tutoring services that align with students’ existing instructional supports are more likely to
accelerate student progress toward grade-level mastery than supports that are unrelated to each
other (Newmann et al., 2001). Each support a student receives (i.e., Tier 1 instruction, Tier 2 and/or
3 intervention, and tutoring) should meaningfully relate to one another and support Tier 1
instruction. For example, 3rd-grade students reading about Rosa Parks and the Civil Rights
Movement during Tier 1 instruction could reread key pieces of a Tier 1 text to build fluency during
tutoring. Students could also read supportive texts from a related text set to help build background
knowledge and vocabulary during Tier 2 or Tier 3 intervention. Students requiring intervention in
early literacy skills could benefit from tutoring that reinforces the particular skills they are learning
during their intervention. For example, if a student is receiving intervention focused on accuracy with
r-controlled vowels in single-syllable words, coherent tutoring sessions— that is, sessions that focus
on the same skills as the lessons they’re receiving at other times during the day— could support that
intervention work by having students read decodable text with a high proportion of r-controlled
words.

Tutoring that is coherent with students’ existing supports requires communication between the tutor
and the teacher. Collaboration allows the tutor to stay informed about and support the standards,
objectives, and goals students are working towards. If teachers are providing tutoring, this
coordination is more straightforward, but when external tutors are involved, establishing a
formalized communication system is important. Districts can facilitate communication between
tutors, teachers, and caregivers by establishing shared communication channels. This can be



through brief meetings, shared progress reports, or asynchronous communication. This
communication can ensure that all instructional supports are aligned to maximize student progress.
Florida’s MTSS model encourages collaboration and family involvement throughout the
problem-solving process. Parents should be informed of all adults who work with their students,
their role, and the nature of the instruction being implemented. Further, the district must provide
and incorporate culturally responsive practices and ensure that all students have access to support
regardless of their background.

Personalized Learning Plans

A tutor should create a personalized learning plan to help plan, organize, implement, and provide
ongoing communication about their instruction.

Ideally, this personalized learning plan should include:

e An outline of the assessment data relevant to the student,

Specific and measurable goals,

Tailored instructional strategies,

Opportunities for formative assessment, and
e Opportunities to communicate and share outcomes with students’ teachers and caregivers.

A tutor should either use current reading assessment data or gather reading assessment data on
their students to create their plan. Understanding students’ skill deficits through formal and informal
assessment helps tutors design personalized instruction that is data-driven (Nickow, et al., 2020;
Fuchs & Fuchs, 2006). To determine the areas of weakness, the tutor should directly assess or
review existing assessment data on students’ phonological awareness, phonics, vocabulary, fluency,
and comprehension to determine deficits. Once the assessment data has been compiled, the tutor
should create manageable and achievable goals for the student. These goals should be specific,
measurable, and aligned with the student's existing instructional goals and supports. The tutor
should also consider how frequently and at what points formative assessment data will be gathered
throughout the course of the tutoring. These data should be shared with parents and teachers at
regular intervals.

Use of Text During Tutoring

Tutors should choose texts that are engaging and supportive of their classroom
instruction/intervention in order to provide relatability and relevance for the student. Guthrie and
Wigfield's (2000) research on reading motivation demonstrates that students are more likely to
engage with texts they find enjoyable or personally meaningful. Carefully selecting topics of interest
to the student that capture their attention has been shown to improve engagement and accelerate
learning. To the furthest extent possible, utilize texts that students are reading in Tier 1 or their
intervention context or scaffolding texts that help students further investigate the topics in their
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books. High-impact tutoring sessions should focus on building the skills that students need to
access these texts. This might entail building fluency by rereading passages from grade-level text,
improving accuracy through decoding instruction, or expanding vocabulary by targeting specific Tier
2 vocabulary words that appear in the text (Beck and McKeown, 2002).

Students who are receiving tutoring in early literacy skills would benefit from the use of decodable
text that is aligned with the scope and sequence being used. Studies show that the use of decodable
text increases the likelihood that students use letter sounds to read unfamiliar words in connected
text, as opposed to guessing or other inefficient word identification strategies (Juel &
Roper/Schneider, 1985; Mesmer, 2005; Vadasy, Sanders, & Peyton, 2004). Torgesen et al. (2001)
found that struggling readers who used decodable texts in conjunction with systematic phonics
instruction made significant gains in reading ability compared to those who used less structured
reading materials. It should be noted that some studies have not found significant differences
between groups of students who receive explicit, systematic phonics tutoring and either more or
less decodable types of text (Jenkins, Peyton, & Sanders, 2004). This may indicate that the quality
and intensity of early literacy tutoring is a more powerful factor than the type of text a student reads
as part of the curriculum.

Tutoring and Principles of Effective Literacy Instruction

Evidence suggests that tutoring for students with substantial reading difficulties is most effective
when it is explicit. Explicit instruction is a systematic, direct, and effective approach to teaching that
involves a high degree of engagement and interaction between the student and the teacher. Archer
and Hughes (2011) identified the core elements of what makes instruction explicit:

1. Instruction is focused on critical content.

2. Skills are sequenced logically.

3. Complex skills and strategies are broken down into smaller instructional units.
4. Lessons are designed to be organized and focused.

5. Lessons begin with clear statements of goals and expectations.

6. Prior skills and knowledge are reviewed before beginning instruction.
7. Step-by-step demonstrations are provided.

8. Language use is clear and concise.

9. An adequate range of examples and non-examples are provided.

10. Guidance and supported practice is provided.

11. Frequent responses are required.

12. Student performance is closely monitored.



13. Immediate affirmative and corrective feedback is provided.

14. The lesson is delivered at a brisk pace.

15. Students are given help with organizing knowledge.

16. Distributed and cumulative practice of previously taught skills is provided.

Research on explicit instruction demonstrates the importance of using a step-by-step approach to
teaching that is clear and accessible to the learner, is highly structured, and is led by the instructor
(Archer & Hughes, 2011). Archer suggests that tutors focus their attention on providing clear
modeling, guided practice, independent practice, and immediate feedback. This model can be used
in small groups or independently and efficiently supports struggling readers.

Clear Modeling (I Do)

When teaching a new reading skill, the tutor should demonstrate or explain the new skill clearly by
modeling how to accomplish the skill. Start by activating the student’s prior knowledge and
connecting to the new information being introduced. Then, provide the student with an example of
the skill or strategy being taught and break up this skill or strategy into smaller, more manageable
steps. This will allow the student to master one concept at a time. While the tutor demonstrates the
new skill, the tutor provides maximum scaffolding.

Guided Practice (We Do)

After modeling the skill for the student, the tutor would engage the student in the skill, but with
guided practice. The tutor would support the student by using cues and prompts and providing
corrective feedback. This will allow the student to practice the skill in real-time while receiving
support. The tutor can monitor the student’s understanding and correct any errors in real-time by
observing the student completing the task and using progress monitoring tools to determine
success.

Independent Practice (You Do)

Once the student shows proficiency in guided practice, the tutor will ask the student to complete the
task independently. The tutor should provide little to no scaffolding support. Independent practice
allows the student to demonstrate mastery by applying the strategies that they have been taught,
independently. This step reinforces mastery through repetition. If the student demonstrates mastery
of the skill (in part or in whole), the tutor will reintroduce the skill by revisiting the areas in which the
student did not demonstrate mastery.

During guided and independent practice, the tutor can provide corrective feedback and confirm
understanding.
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Tutoring and Skill Domains in Reading

Phonological Awareness

Definition: Phonological awareness refers to the understanding that spoken language can be broken
down into smaller units of sound, including words, syllables, onsets and rimes, and phonemes, the
smallest sound segments. Phonemic awareness, or the ability to detect and manipulate phonemes
in words, is the most important aspect of phonological awareness. Phonemic awareness and letter
knowledge have been shown to be among the best, most reliable predictors of later reading
achievement (National Institute of Child Health and Human Development, 2000).

Assessment: Tutors can play a critical role in developing phonological awareness for students who
would benefit from tutoring in early literacy skills. Tutors can use formal and informal assessments
to identify a student’s strengths and areas of need. Using this information, tutors can develop
personalized learning plans that target specific phonological awareness skills. Formal assessments
in phonological awareness provide the tutor with standard procedures, data that is quantifiable, and
targeted insight into the skill needs of the student. The information gathered from assessments
should drive instruction regarding what skills need to be further developed or taught and a way to
track progress and adjust the intervention as needed.

Informal Phonological Awareness Assessments can be created by tutors to better understand the
student’s strengths and needs in specific areas of phonological awareness. These tasks might
include asking a student to produce rhyming words, segmenting words into syllables, blending
sounds into onset-rime, segmenting words into individual phonemes, blending phonemes into
words, deleting phonemes from words, and substituting phonemes in words for another phoneme. A
tutor can create a simple checklist to assess these tasks over time. A checklist might look something
like this:

Phonological Task or Targeted Skill Mastered Not Mastered

Recognizes rhyming words

Segments words into syllables

Blends onset and rime

Segments CVC words into phonemes

Segments CCVC and CVCC words into phonemes




Blends 3 phonemes into words

Blends 4-5 phonemes into words

Deletes sounds in words

Substitutes phonemes

Tutor Instructional Strategies:

e Sound Segmentation: Teach students to break words like “dog” into individual sounds /d/,
/o/, /g/, and blend them back together.

o Focus and Goal: To explicitly teach the student to register, identify, and manipulate
individual sounds (phonemes) within words. Phonemic Awareness can be broken into
the ability to isolate, blend, segment, delete, and substitute phonemes.

o Tutor Example: The tutor would explicitly teach the student to break down the word
dog into its individual sounds /d/ /o/ /g/. The tutor would then guide the student in
counting the sounds in the word individually and then blending the sounds back
together. The tutor could then ask the student to remove an initial sound, middle
sound, or final sound and produce the new sound or word.

e Elkonin Boxes: Guide students to use Elkonin boxes, placing markers in each box for each
sound to visually segment sounds in words.

o Focus and Goal: To help students visually segment and manipulate the sounds
(phonemes) in words, strengthening their phonemic awareness and decoding skills.
Elkonin Boxes develop the ability to isolate, count, and sequence sounds, which
supports foundational literacy skills essential for reading and spelling.

o Tutor Example: The tutor might use Elkonin boxes to help students with phonemic
awareness skills. Elkonin boxes represent each phoneme in a word with a separate
box, allowing students to map out and visualize the sounds they hear in spoken words.
The tutor would count the sounds in the word with the student and draw a box to
represent each sound. The student would say the sound and put a marker or letter in
each box to represent the different sounds. The tutor could use a similar process with
other words, focusing on blending and segmenting sounds. This helps students
understand that words are made up of sounds, which is essential for developing
decoding and orthographic mapping.
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o Research Insights: Research consistently indicates that phonological awareness
instruction should focus primarily on phonemic awareness skills rather than larger
units and be integrated with letters as soon as students are ready (Brady, 2020).
Phonics knowledge and phonemic awareness are interrelated.

Phonics

Definition: Phonics is a method of teaching reading, writing, and spelling. Phonics instruction helps
students understand the relationships between phonemes and the letters or letter combinations
that represent them. Phonics can help students acquire the alphabetic principle, or the
understanding that letters represent sounds and that using letters to decode words represents the
foundations of reading.

Tutors should understand how phonics instruction fits into the broader context of reading
development and can support fluency and vocabulary development. For students who would benefit
from additional support, tutors should provide explicit, systematic phonics instruction (Ehri et al.,
2001). Tutors should not use instructional approaches that require students to guess unfamiliar
words by looking at picture clues or to prompt students to use sentence context before a first
attempt at decoding.

Not every student will benefit from additional phonics instruction beyond what is provided to them
within their general course of Tier 1 instruction. Students’ needs vary in terms of weaknesses which
serve as the primary barriers to improving literacy skills. For some, difficulty with reading words
accurately is not a barrier to their comprehension. For others, it may be the primary barrier. For
these students, supports may be needed across the continuum of phonics, including letter-sound
correspondence; single-syllables; consonant blends and digraphs; multisyllabic words and
advanced phonics (i.e., prefixes and suffixes); and word study (i.e., Greek and Latin roots) (Zhang,
2016; Moats, 2007).

Assessment: Diagnostic assessments such as phonics surveys can be used to determine the skills a
student needs additional instruction in. A phonics survey would ask students to identify letter-sound
correspondences and decode words that increase in complexity- beginning with the most simple
and ending with the most complex. Letter sound correspondences and word patterns on which
students make errors would be targeted for additional instruction and practice.

Instructional Strategies for Tutors: Tutors should consider the specific skill weaknesses of students
and focus their support on those skills. Phonics knowledge runs on a continuum from simple to
complex and includes:

e Letter-Sound Correspondence: Use manipulatives or phoneme cards to connect sounds to
letters. Practice cumulative decoding exercises.

o Focus and Goal: Explicitly introduce letter-to-sound correspondence so a student will
understand the relationship between sounds (phonemes) and letters (graphemes).

o Tutor Example: Explicitly teach the student the letter-to-sound correspondence. The
tutor can use phoneme cards or manipulative letters to provide a concrete example of



the letter. The tutor can ask the student to reproduce letter sounds after showing the
student the letter. The tutor can also produce the sound and have the student write the
letter or letters that represent the sound. Letter sound correspondences should be
taught explicitly, and tutors should provide ample opportunities for cumulative practice
in both reading isolated words and connecting text.

e Single Syllable Decoding: For CVC and CVCe patterns, guide students through blending
sounds to form these basic words.

o Focus and Goal: Explicitly introduce sounds and blend the sounds to create
single-syllable words with a variety of patterns (i.e., CVC, CVCe, CCVC, CVCC, CCVCC,
etc.)

o Tutor Example: Teach the student to decode basic CVC and CVCe words. The tutor can
use manipulative letters or phoneme cards to help the student build simple CVC, CVCe,
or other word patterns that feature previously taught letter-sound correspondences.

o Research: Instruction in single-syllable decoding for students who exhibit difficulties
with this group of skills can significantly improve children’s reading and spelling skills.
These foundational elements of the phonics approach support early word decoding
and fluent reading (Ehri, 2005; Adams, 1994; NRP, 2000).

e Multisyllabic Words and Advanced Phonics: Teach students to break down complex words by
identifying and blending syllables.

o Focus and Goal: Explicitly teach the student to flexibly break down and decode
multisyllabic words to improve fluency, vocabulary, and comprehension.

o Tutor Example: Teach students to use a routine to promote independent reading of
multisyllabic words. Tutors can teach students to use a flexible routine that entails
identifying an unknown word’s prefixes and suffixes, then identifying the number of
vowel sounds in the word to determine the number of syllables, then blending the
syllables together, and trying different vowel sounds if the decoded form of the word
doesn’t result in a real word.

o Research: Teaching multisyllabic words and advanced phonics is essential for
developing proficient readers who can tackle complex texts (Ehri, 2005; NRP, 2000).
Research has revealed that substantial numbers of students who get off to a good start
in grades K-2 can demonstrate late-emerging reading difficulties with complex
multisyllabic word reading after 3rd grade (Catts et al., 2012). Explicit instruction in
this skill can significantly improve at-risk students’ overall reading proficiency.

e Morphology/Word Study
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o Focus and Goal: Explicitly teach high-utility morphemes and morphological awareness
to improve spelling, vocabulary, and reading comprehension, especially of more
complex grade-level text.

o Tutor Example: Teach the student to recognize, decode, and understand common
prefixes, suffixes, and root words. Recent research has identified particularly useful
morphemes that frequently appear in complex text (Lane et al., 2019; Manyak et al.,
2018). Explicitly teach the student to recognize morphemes in words and discuss the
meaning of them. The tutor can use graphic organizers to help the student break down,
analyze, and organize different components of words.

o Research: Research indicates that morphological awareness is a significant predictor of
reading achievement (Ehri, 2005; Carlisle, 2000; NRP, 2000). Research supports that
explicitly teaching systematic phonics instruction significantly improves children’s
reading and spelling skills. These foundational elements of the phonics approach
support early word decoding and fluent reading (Ehri, 2005; Adams, 1994; National
Institute of Child Health and Human Development, 2000).

Fluency

Definition: The National Reading Panel (2000) defined fluency as the ability to read a text smoothly,
accurately, and with appropriate expression. This encompasses:

e Accuracy: Reading words correctly without errors.
Rate: The speed at which a text is read, typically measured in words correct per minute
(WCPM).

e Prosody: The expression, phrasing, and intonation used while reading contributes to
overall comprehension and meaning.

The fluency with which a student reads is integral to their understanding of the text. A fluent reader
can read text accurately, at an appropriate speed, and with appropriate expression. Fluent readers
can focus on understanding the text rather than getting bogged down by individual words.

Assessment: Fluency assessments should evaluate the student’s accuracy, prosody, and reading
rate. At the simplest level, a tutor can conduct an informal fluency assessment by using a piece of
instructional text to gather data and monitor progress. Informal fluency assessments can include
but are not limited to, oral reading samples and timed readings.

Regular assessment of various reading fluency skills using curriculum-based measures (CBM) is a
fast, reliable, and often free way to monitor students’ progress toward more global learning
outcomes. CBM that measure oral reading fluency and reading comprehension (maze) are most
commonly used and can help tutors measure students’ rate of progress in response to tutoring.

Instructional Strategies for Tutors: Tutors should focus on having students do repeated readings and
participate in choral readings to enhance fluency. This requires the tutor to have the student read a
certain passage multiple times. Research suggests repeated readings can enhance reading fluency
(Therrien, 2004). Choral reading has also been shown to support reading fluency (Rasinski &



Hoffman, 2003). This strategy involves students reading aloud together, which allows them to hear
fluent models while practicing their reading skills. Choral Reading allows students to hear how fluent
readers articulate words and phrases. These models develop their reading fluency. Most importantly,
regular practice in fluency through various methods is linked to improved overall reading skills and
confidence. The focus of teaching fluency is to help learners achieve smooth, automatic, and
expressive use of language to support later vocabulary development and reading comprehension.

Research Insights: A tutor should provide opportunities for students to practice their fluency skills by
providing repeated reading opportunities and guided or supported oral readings as effective ways to
improve their fluency skills (Therrien, 2004; NRP, 2000).

Vocabulary

Definition: While many students independently develop rich and deep vocabulary knowledge
through extensive reading and language environments, direct vocabulary instruction is beneficial for
all students yet particularly important for students with reading difficulties who do little independent
reading. Lack of adequate vocabulary is one of the primary reasons for reading difficulty across all
grades (McKeown, 2019). Vocabulary instruction can be taught both directly and indirectly (Coyne,
Kame'enui, & Simmons, 2004). Direct vocabulary instruction is taught through explicit instruction
through the tutor. Indirect vocabulary instruction is provided through language-rich environments.
This can be through a read-aloud, reading independently and reading words in context, or through
conversations with others in the content area classrooms or the real world. Students need multiple
exposures to words through various contexts to fully understand a word and its meaning or multiple
meanings. Actively engaging a student in learning new words through reading, writing, and speaking
is important. Having a strong vocabulary is also important for success in the content areas. Without
an understanding of the academic words used in content area classes, a student will struggle to
meet the standards of the course.

Assessment. A tutor can use informal, formative vocabulary assessments to check students’
understanding of new vocabulary. Informal, formative vocabulary assessments should utilize
multiple modalities such as writing sample analysis, writing definitions of a new word, or prompting
to use newly learned vocabulary words in spoken expression with the tutor or peers.

Instructional Strategies for Tutors: Direct vocabulary instruction involves the tutor explicitly teaching
the student about word meanings. The tutor would consider teaching high-utility and sophisticated
words that would be useful across context and content areas. These words are frequently known as
Tier 2 words (Beck & McKeown, 2001). Tutors should carefully analyze text and choose specific
words to teach the student from the text. Once the words are selected, the tutor should create a
student-friendly explanation of the words. The tutor should provide the student with multiple
exposures to the targeted words. Students should be encouraged to use the new words frequently in
their oral and written language. The tutor can also rely on the strategies to teach morphological
awareness to enhance vocabulary instruction. Research in vocabulary instruction and development
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suggests that a robust vocabulary allows a student to unlock the meaning of texts better, and it
supports both spoken and written language (Beck & McKeown, 2002; NRP, 2000).

Comprehension

Definition: Reading comprehension is the ability to construct meaning from text and is the ultimate
goal of reading instruction. While basic reading skills are often a barrier to reading comprehension,
even students who are fluent decoders can struggle to extract meaning from text. (Duke et al., 2002;
Duke & Pearson, 2002; NRP, 2000) Students need to be explicitly taught how to actively engage with
and analyze texts. Comprehension instruction can be taught both directly and explicitly.

Assessment: Ask the student to retell what they read, summarizing the passage or text. This will
assess both their literal and inferential understanding of the text. Asking open-ended questions
gauges the student’s understanding. The cloze- procedure requires the student to read a passage
with targeted words omitted; the student is asked to fill in the missing words to complete the
passage.

Instructional Strategies for Tutors: Students first need to set a purpose for reading a text. Setting a
purpose for reading, whether for pleasure or to gain knowledge about a topic, helps with active
engagement. Begin by previewing the text with the student to set a purpose for reading. As the
student reads, the tutor should assist them in monitoring their comprehension, which encourages
critical thinking about the material. Incorporating strategies such as re-reading sections that are
misunderstood, summarizing portions of text or the entire text, and generating questions to critically
analyze student understanding supports reading comprehension (Duke & Pearson, 2002). The tutor
can generate questions for the student to ask themself while they are reading. The tutor can craft
qguestions that assist the student in focusing on key details. The tutor can also prompt the students
to generate their own questions to assist them in thinking critically about the text. The tutor can also
assist the student in summarizing key details about the text. This will assist the student in
determining the main idea and key details of the text. Teaching story structure and the difference
between reading narrative text structures and expository text structures is another important aspect
of teaching comprehension strategies (Duke & Pearson, 2002). Teaching the difference between text
structures helps students understand how the text is organized and where to find information. Some
specific strategies might include:

e Question-Answer Relationship (QAR): Teach students to identify question types: “Right
There,” “Think and Search,” “Author and You,” and “On My Own” to deepen understanding.
The QAR strategy (Raphael, 2005, 1986) is a comprehension strategy that supports actively
engaging in the text by teaching the student to ask key questions about what he/she is
reading and teaching where to find the answers. QAR classifies questions into 4 specific
categories:

o “Right There” questions have answers that are found in the text.

o “Think and Search” questions ask the reader to collect information throughout the text
to answer the question.



o “Author and You” questions require the reader to connect their knowledge about the
topic to assist in answering the question.

o “On My Own” questions are answered using personal knowledge about a topic.

e Making Connections: Encourage students to make text-to-text, text-to-self, and text-to-world
connections to increase engagement and comprehension. Research supports the use of
making connections during reading (NRP, 2000). Research consistently shows that
encouraging students to make text-to-text, text-to-self, and text-to-world connections leads
to greater engagement with a deeper understanding (NRP, 2000).

Engaging Parents in Literacy Development

Parental involvement is crucial in reinforcing literacy skills outside the tutoring sessions. Engaging
parents with accessible tools and guidance can amplify the effectiveness of reading support, helping
students build a literacy-rich environment at home. Encouraging ongoing communication with
families ensures they stay informed about their child’s progress and understand how to best support
their learning.

By providing resources and fostering strong partnerships with families and the community, tutors
can extend the impact of literacy support beyond tutoring sessions, creating a more cohesive and
supportive learning experience for students.

Professional Learning on Effective Reading Instruction

To maximize the impact of tutoring, tutors must receive training focused on the Science of Reading.
This professional learning should cover key areas, including phonemic awareness, phonics, fluency,
vocabulary, and comprehension, ensuring tutors are well-versed in research-backed instructional
methods. Regular workshops, online courses, and training sessions focused on these areas can build
tutors’ expertise, confidence, and instructional effectiveness.

The program can build a team of skilled, adaptable tutors committed to providing high-quality
reading instruction that aligns with current research and best practices by offering robust training,
fostering collaboration, and integrating reflective practices.

The UF Lastinger Center for Learning offers several professional learning opportunities in math and
literacy. An example includes the Literacy Microcredentials — a hybrid model of asynchronous,
on-demand modules and instructor-supported online courses and practicum for birth through
twelfth-grade instructors. To learn more about other literacy-focused professional development
opportunities or opportunities for different subjects such as early learning, mathematics, and
leadership, please visit the UF Lastinger for Learning website.
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Summary

Effective literacy tutoring combines the Science of Reading with practical, research-based strategies
to address the core components of reading development. Key practices include fostering phonemic
awareness, explicit phonics instruction, fluency development, vocabulary building, and active
comprehension skills. By focusing on these essential areas, tutors can help students build a strong
foundation in reading, preparing them for complex texts and improving comprehension.

Using frameworks like the Simple View of Reading and Scarborough’s Reading Rope, tutors can tailor
instruction to each student’s specific needs. Regular assessment allows for targeted adjustments to
ensure continuous progress. By emphasizing these structured approaches, tutors can create an
engaging, individualized learning experience that supports literacy growth and strengthens reading
proficiency.




10. Best Practices for Effective Mathematics Tutoring
Contextual Framework

According to F.S. 1008.366, the Lastinger Center for Learning will provide best practice guidelines
for mathematics tutoring in alignment with Florida's Benchmarks for Excellent Student Thinking
(B.E.S.T.) Standards for mathematics as part of the Florida Tutoring Advantage program. These
practices are designed to ensure high-quality math instruction that meets state standards.

This document outlines key research-based practices for effective math tutoring. These practices
are aligned with Elorida’s Mathematical Thinking and Reasoning (MTR) standards to create a more
holistic and meaningful approach to tutoring.

Evidence-Based Strategies (Alighed with B.E.S.T. Standards)

Mathematical Proficiency

Mathematical proficiency is having the ability to successfully learn, understand, apply, and explain
mathematics beyond simply knowing how to compute and/or manipulate mathematics content
(Kilpatrick et al., 2001). Effective math tutoring should integrate both conceptually focused content
and elements that help students develop procedural fluency, as this ensures that students
understand the mathematical concepts and can apply them efficiently (Codding, 2022). Conceptual
understanding allows students to grasp the 'why' behind the mathematics, while procedural fluency
ensures they can solve problems accurately and efficiently. Combining these approaches supports
the overall development of students’ mathematical proficiency. This focus is reinforced by the MTR
standards MA.K12.MTR.2.1 and MA.K12.MTR.3.1, which emphasize the need for students to
represent problems in multiple ways and complete tasks with mathematical fluency. These
standards highlight that to be successful, students must not only understand mathematical
concepts deeply, but they must be able to approach problems from multiple vantage points.

Florida B.E.S.T. Standards

Tutors should familiarize themselves with the Florida B.E.S.T. Standards for Mathematics to make
sure their support aligns with the methods and concepts outlined in these standards. Tutors should
provide appropriate support that reinforces what students are learning in the classroom by staying
consistent with the expectations set for each grade level. While it is important to focus on
grade-level content, tutors should also be prepared to offer remediation when necessary. This
balance between reinforcing current learning and supporting prior knowledge ensures students
receive comprehensive support that helps them build confidence and competence in mathematics.

Problem-Solving and Critical Thinking

Effective tutoring goes beyond reviewing mathematical content—it should also support the
development of students’ problem-solving strategies. By focusing on developing these skills,
tutoring helps students tackle complex problems independently and transfer their knowledge to
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new situations (Fuchs et al., 2008; Johns & Mills, 2021). Tutors can achieve this by encouraging
students to explore multiple solution paths and justify their reasoning, which fosters a deeper
understanding of mathematical concepts and creates an environment where students feel
comfortable exploring different methods to solve a problem. This can involve presenting
open-ended questions, which may include real-world applications with multiple correct answers, or
encouraging students to think aloud as they work through a problem and justify their answers in
ways that make sense to them. By doing so, students learn to approach problems from multiple
angles and develop flexibility in their thinking.

Fluency with Basic Skills

Ensure students achieve fluency with fundamental math facts and operations, providing a
foundation for more advanced problem-solving tasks. Mastery of these basic skills allows students
to approach more complex problems with confidence and efficiency, reducing cognitive load and
enabling them to focus on higher-order thinking. This foundational fluency is crucial for success in
more advanced mathematical concepts and real-world applications.

Assessment and Data-Driven Instruction

Initial Diagnostic Evaluation

Conduct detailed diagnostic assessments to determine student’s current mathematics
understanding, strengths, and areas of need. Utilize tools such as diagnostic interviews, concept
inventories, and computational fluency checks.

Ongoing Formative Assessment

Effective tutoring programs should incorporate formative assessments so that instruction is tailored
to meet students' individual needs. This approach ensures each tutoring session specifically
addresses areas for improvement while building on existing knowledge (Robinson, 2021). Tutors can
utilize discussions as quick formative assessments, as these allow them to gauge how students
analyze mathematical thinking and communicate their ideas to one another and the tutor. This
practice aligns with MA.K12.MTR.4.1, which emphasizes the importance of collaborative discourse
in the learning process. This ensures alignment with Florida’s emphasis on continuous improvement.

Monitoring and Adjustment

Develop individualized learning plans based on diagnostic data to target specific learning gaps and
build on students’ strengths. Use data from assessments to monitor student growth and adjust
instructional strategies as needed to ensure students are meeting their learning goals. Incorporate
strategies that are aligned with the B.E.S.T. Standards for Mathematics. Regularly evaluate the
effectiveness of tutoring strategies, making evidence-based adjustments to enhance student
outcomes.

Small Group Sizes

There is still a preference for smaller group sizes (i.e., no more than four) in tutoring to ensure that
each student receives adequate attention and support. Research consistently shows that
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one-to-one tutoring is the most effective form of tutoring, as it allows for highly personalized
instruction tailored to the individual needs of the student (Ander et al., 2016). In this setting, the
tutor can focus entirely on one student, addressing specific learning gaps and adapting the pace and
style of instruction to suit the student’s unique learning style. However, small groups of up to three
or four students can also be highly beneficial, providing a balance between personalized attention
and collaborative learning (Ander et al., 2016).

In a small group, students can benefit from the tutor’s focused instruction while also engaging with
their peers. This interaction can enhance learning through peer discussions, collaborative
problem-solving, and the sharing of different perspectives. For example, students might work
together on a challenging math problem, discussing various approaches and learning from each
other’s strategies, which can deepen their understanding of the material. Larger groups, while still
beneficial, present more challenges. As group size increases, the level of personalized attention
each student receives decreases. Tutors must manage group dynamics, ensuring all students remain
engaged and focused. This can be particularly challenging when students have different levels of
understanding and learning needs. In larger groups, the tutor’s ability to provide individualized
feedback and support is diminished, which can impact the overall effectiveness of the tutoring
sessions. To maximize the benefits of small-group tutoring, it is essential to maintain an optimal
group size that allows for both personalized instruction and collaborative learning. Tutors should be
trained in strategies for managing small groups effectively, ensuring that each student remains
actively engaged and receives the support they need to succeed.

Adaptable Strategies

Although much of the research on tutoring focuses on in-person delivery, there is growing evidence
that tutoring can also be effective when delivered remotely (Roschelle et al., 2020). As technology
advances, online tutoring platforms are becoming more sophisticated, offering tools that allow for
interactive and engaging instruction at a distance. These platforms often include virtual whiteboards,
video conferencing, and interactive exercises, which can mimic the in-person tutoring experience
and facilitate real-time feedback and interaction. Despite its advantages, online tutoring also
presents challenges. The effectiveness of online tutoring can be influenced by factors such as
internet connectivity, the quality of the online platform, and students’ comfort level with technology.
Moreover, maintaining student engagement can be more challenging in a virtual environment, where
distractions are more prevalent, and the tutor cannot physically interact with the student.

While online tutoring offers more flexibility as an accessible alternative, especially for students with
limited access to in-person services, its effectiveness remains a subject of ongoing research. Some
studies suggest that online tutoring can be as impactful as in-person models, especially when
combined with best practices and adaptive technology (Kulik & Fletcher, 2016; Steenbergen-Hu,
2013; Robinson, 2021). For example, adaptive learning technologies can personalize the tutoring
experience by adjusting the difficulty of tasks based on the student’s performance, providing
targeted support where it is needed most. As tutoring continues to evolve, strategies must remain
adaptable, ensuring that both traditional and innovative approaches meet the diverse needs of
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students. Tutors should be trained to effectively use online tools and platforms, ensuring they can
deliver high-quality instruction regardless of the medium.

Building Strong, Professional Tutor-Student Relationships

Positive Relationships

Tutoring programs are likely to be more effective when they focus on developing positive
tutor-student relationships, as these relationships can foster a supportive and motivating learning
environment (Robinson, 2021; Yu, 2021). When students work with the same tutor consistently, a
strong rapport develops between tutors and students, which enhances engagement, builds trust,
and fosters a more personalized learning experience (Dubois et al.,, 2011). This trust also
encourages students to actively participate in their own learning.

Student-Centered Instruction

In addition to relationship-building, effective tutoring should be student-centered, focusing on
helping students to think independently and verify their own work rather than becoming overly
reliant on their tutors (Patterson, 2010). These practices align closely with MA.K12.MTR.1.1, which
emphasizes the importance of actively participating in effortful learning both individually and
collectively. For instance, when a student struggles with a problem, an effective tutor will guide them
using questioning strategies rather than providing immediate answers, which promotes independent
thinking.

Active Learning Techniques and Engaging Materials

Carefully Crafted Support

Tutoring supports and strategies should be carefully crafted to offer new perspectives and avoid
“doing the thinking for the student.” Tutoring strategies should encourage students to engage in
deeper understanding and innovative thinking (Maloy, 2010). Scaffolding plays a key role in this
process by providing just enough support to help students progress without giving away the solution.
Through gradually reducing assistance as students gain skills and confidence, tutors enable students
to tackle increasingly complex problems independently. This aligns with MA.K12.MTR.5.1, which
encourages students to draw upon patterns and structures to connect mathematical concepts. By
guiding students to discover solutions on their own, tutors help them develop critical thinking skills
and a deeper appreciation for the subject. This approach not only builds confidence but also fosters
a sense of ownership over their learning process.

Interactive Learning Experiences

Tutors can help students develop a strong conceptual understanding in mathematics using the
concrete-representational-abstract sequence, also known as the CRA approach (Bouck et al., 2018).
By using the CRA approach, a tutor can model mathematical concepts with different phases of
instruction - concrete, representational, and abstract. By first engaging with physical objects
(concrete phase), students can explore and grasp foundational concepts in a hands-on way. They
then transition to drawing or using visual models (representational phase), which helps them better
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connect concrete experiences to their overall conceptual understanding. Finally, in the abstract
phase, students use symbols and numbers to solve problems independently. This gradual
progression ensures that students build a strong but flexible understanding of math that supports
both procedural fluency and conceptual understanding. Use manipulatives, visual aids, and digital
resources to make abstract concepts more accessible and engaging. Integrate tools like base-ten
blocks, fraction strips, and interactive math software. Incorporating math games into tutoring
sessions can also be highly beneficial, as they reinforce mathematical concepts in an engaging and
interactive manner, making learning more enjoyable and effective (Baker et al., 2006). They can also
be tied to real-world contexts, as supported by MA.K12.MTR.7.1, and help students develop
well-rounded problem-solving skills.

Tutors can help students develop a strong conceptual understanding in mathematics using the
concrete-representational-abstract sequence, also known as the CRA approach (Bouck et al., 2018).
By first engaging with physical objects (concrete phase), students can explore and grasp
foundational concepts in a hands-on way. They then transition to drawing or using visual models
(representational phase), which helps them better connect concrete experiences to their overall
conceptual understanding. Finally, in the abstract phase, students use symbols and numbers to
solve problems independently. This gradual progression ensures that students build a strong but
flexible understanding of math that supports both procedural fluency and conceptual
understanding. Use manipulatives, visual aids, and digital resources to make abstract concepts more
accessible and engaging. Integrate tools like base-ten blocks, fraction strips, and interactive math
software. Incorporating math games into tutoring sessions can also be highly beneficial, as they
reinforce mathematical concepts in an engaging and interactive manner, making learning more
enjoyable and effective (Baker et al.,, 2006). They can also be tied to real-world contexts, as
supported by MA.K12.MTR.7.1, and help students develop well-rounded problem-solving skills.

Collaborative Learning Opportunities

Facilitate collaborative learning sessions where students can work together, discuss
problem-solving strategies, and explain their thought processes to peers. This collaborative
approach not only enhances understanding through peer-to-peer interaction but also helps students
develop communication and teamwork skills, which ultimately will help them thrive in the
classroom, school, and society. By working together, students can learn from each other’s
perspectives and approaches, fostering a more inclusive and supportive learning environment.

This approach directly aligns with MA.K12.MTR.1.1, which encourages students to actively
participate in effortful learning, both individually and collectively. It also connects with
MA.K12.MTR.4.1, which emphasizes the importance of engaging in discussions that reflect on both
self and others' mathematical thinking. These standards promote a learning environment where
discourse is central to learning, allowing students to solve problems, articulate their reasoning, and
critique the reasoning of others. Through mathematical discussions, students strengthen their
conceptual understanding while building valuable skills in communication and collaboration
(Michaels et al., 2007; Moschkovich, 2007).
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Use Mistakes as Tools for Learning

Tutors should guide students in identifying and correcting their own mistakes, which enhances their
problem-solving skills (Patterson, 2010). By fostering a positive and supportive environment, tutors
can help students view mistakes as valuable learning opportunities rather than setbacks.
Additionally, tutors can help students assess the reasonableness of their solutions, as highlighted by
MA.K12.MTR.6.1, encouraging them to develop critical self-assessment skills. This approach not
only builds resilience but also promotes a growth mindset, empowering students to take ownership
of their learning journey.

Home Support Resources

Provide resources, such as math games, practice worksheets, and online tools, to assist parents in
reinforcing math skills outside of tutoring sessions. These resources can help create a supportive
home learning environment, allowing students to practice and apply what they’ve learned in
tutoring. Additionally, offering guidance to parents on how to effectively use these resources can
enhance their ability to support their child’s learning journey, fostering a collaborative effort between
tutors and families. This partnership can significantly boost students’ confidence and proficiency in
mathematics.

Professional Learning

Training on Effective Math Instruction

Research suggests that while classroom teaching and tutoring require different skill sets, a variety of
individuals—including volunteers and college students—can also serve as effective tutors (Ander et
al., 2016). Although having a professional teaching background is helpful in a tutoring context, an
important factor for effective tutoring is receiving proper training and ongoing support. Ongoing
professional learning should be provided in bite-sized, flexible, and engaging formats, considering
that not all tutors may have a teaching background. It should be focused on effective math
instruction, the B.E.S.T. Standards, and innovative instructional strategies.

The UF Lastinger Center for Learning offers a Math Matrix Micro-Credential of Florida K-12 educators
to engage in high-quality, flexible, competency-based online professional learning for mathematics
educators. To learn more about this B.E.S.T. Standards-aligned asynchronous learning opportunity,
please visit our Math Matrix webpage.

Collaboration and Best Practice Sharing

Encourage a collaborative environment where tutors can share effective practices, learn from each
other, and continually improve their instructional techniques. Providing time and platforms for tutors
to discuss challenges, share successes, and explore new strategies generates an ongoing exchange
of ideas that not only enhances individual tutor performance but also fosters a culture of continuous
improvement and innovation within the tutoring program. By leveraging collective expertise, tutors
can stay updated on the latest educational research and methodologies, ensuring they provide the
highest quality instruction to their students.
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Summary

Effective math tutoring integrates research-based strategies, high-impact tutoring frequency, and
hands-on problem-solving to help students develop foundational math skills, critical thinking, and a
deep understanding of mathematical concepts. High-impact tutoring, often conducted during the
school day, ensures frequent, consistent reinforcement that improves students’ proficiency and
confidence. Tutors should use flexible grouping and individualized learning plans based on
diagnostic assessments to address specific areas of need, helping students build a comprehensive
math foundation.

Math tutoring also prioritizes conceptual understanding, procedural fluency, and active
problem-solving. Tutors model clear, step-by-step problem-solving and gradually release
responsibility, encouraging students to engage independently. Incorporating manipulatives,
interactive tools, and real-world examples makes math accessible and engaging. By creating a
collaborative and supportive learning environment, tutors help students approach challenges with a
growth mindset and build essential math skills aligned with the B.E.S.T. Standards.
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11. Exceptional Student Education (ESE) Tutoring Considerations and
Strategies

All students begin as general education students, and it is the responsibility of educators, including
tutors, to help them develop the skills needed for success in college, careers, and life. This includes
becoming productive citizens in a global community. Exceptional students, with the support of their
teachers, work towards mastering the meaningful goals outlined in their Individualized Education
Plans (IEP) within the Least Restrictive Environment (LRE). Every educator shares the responsibility
of engaging students in differentiated work that helps them achieve their academic, social, and
functional IEP goals.

Like their peers, Exceptional Student Education (ESE) students must acquire foundational skills that
enable them to engage with rigorous, grade-level content. These foundational skills include literacy,
mathematical competency, and strategies for improving metacognition, executive functioning,
social-emotional, and life skills. Students with disabilities (SWDs) are provided with the necessary
support to engage in the learning process, ensuring they do the thinking and actively participate in
their education. Exceptional educators understand how a student’s exceptionalities impact their
learning and behavior, and they create opportunities for all students to demonstrate their abilities.
Disabilities are not seen as limitations but challenges to be addressed; educators work to ensure
that students do not use their disability as a crutch.

To help students with disabilities access grade-level content, transition within and outside of the
special education setting, and build meaningful relationships with peers and adults, educators may
need to provide additional support to create an accessible learning environment. Special educators
focus on giving students only the support they need and work systematically to foster independence
by gradually reducing those supports. This process allows students to either stop relying on these
aids or become capable of replicating them independently. In rare cases, for students with
significant cognitive disabilities, and only when specified by the IEP, educators provide a modified
curriculum. In such circumstances, students engage with instruction aligned to grade-level Florida
Standards Access Points. The number of students served on an alternative curriculum is monitored
at both the state and federal levels to ensure there is not an over-identification, thereby creating an
over-representation of students accessing on-level instruction.

At the heart of special education is advocacy for students' academic, social, and emotional needs.
Special education is fundamentally a civil rights issue. All students deserve equal access to
education, yet many students with exceptionalities have historically been denied this right due to
their differences. Special educators work to ensure that students receive a Free Appropriate Public
Education (FAPE) as mandated by the Individuals with Disabilities Education Act (IDEA). They not
only advocate for their students but also empower students and their families to advocate for their
rights. Tutors play a role in these assurances, too

Students with disabilities often face unique challenges that require tailored educational support to
help them reach their full potential. High-impact tutoring can be a powerful intervention to bridge



gaps in learning and provide access to academic success. By prioritizing personalized instruction and
data-driven approaches, tutoring can effectively enhance academic outcomes for all students.

Accommodations

Accommodations adjust how students learn and demonstrate their knowledge. They do not change
the curriculum but provide alternative ways for students to access the same content.
Accommodations are available to students who are eligible under an Individualized Education Plan
(IEP) or a Section 504 Plan, which is developed under the Rehabilitation Act. Decisions regarding
which accommodations are appropriate are made on an individual basis by the student's IEP or 504
team, with input from data analysis, educators, parents, and students. The primary consideration
when selecting accommodations is whether they support the student's mastery of the standard.
Accommodations should be reviewed annually, with data analysis informing any adjustments.

Once accommodations are deemed necessary by the IEP or 504 team, they should be consistently
implemented during daily instruction and assessments, including teacher-made quizzes,
assignments, and exams. This ensures that the student has ongoing support in both learning and
assessment environments.

Modifications

Modifications alter what students are expected to learn and demonstrate. Unlike accommodations,
modifications change the content itself, reducing its depth and complexity while still maintaining
core concepts. If a student requires curriculum modifications, an IEP team must determine if the
student meets the criteria for instruction based on Access Point Standards and assessment through
the Florida Standards Alternate Assessment (FSAA). Before modifications can be implemented, the
following three criteria must be answered with a "yes":

1. Does the student have a significant cognitive disability?

2. Even with appropriate instructional accommodations, assistive technology, or accessible
materials, does the student require modifications to grade-level general state content
standards as defined in Rule 6A-6.03411(1)(z), F.A.C.?

3. Does the student require direct instruction in academic areas (English language arts, math,
social studies, and science) based on Access Points (as per Rule 6A-1.09401, F.A.C)) to
acquire, generalize, and transfer skills across different settings?

Modifications should only be implemented after the IEP team confirms that they are necessary for
the student to access appropriate, individualized instruction aligned with their specific learning
needs.
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Instructional Strategies

When serving ESE students, as with all students, it is helpful to have a collection of instructional
strategies to refer to. The following list includes a variety of supports for consideration and explores
elements that fall within each support so that readers might be able to better connect strategies
with action.

Differentiated Instruction

Multi-Sensory Learning Approaches: Use a combination of visual, auditory, kinesthetic, and
tactile learning strategies. For example, visual aids (charts, pictures) can be combined with
hands-on activities (manipulatives, models) and auditory instruction (reading aloud,
discussions).

Task Analysis: Break down complex tasks into smaller, manageable steps. Provide clear,
step-by-step instructions and checklists to help students understand and complete tasks
successfully.

Scaffolded Support: Provide varying levels of support based on student needs, gradually
reducing support as students gain confidence and independence. Use tools like graphic
organizers, sentence starters, and word banks to scaffold learning.

Individualized Instructional Strategies

Personalized Learning Plans: Develop individualized learning plans that are tailored to each
student's unique needs, strengths, and areas for growth. Incorporate IEP goals and objectives
into tutoring sessions to ensure alignment with the student’s overall educational program.

Flexible Grouping: Use flexible grouping strategies to allow students to work with peers who
have similar learning needs or to provide targeted support. This can include one-on-one
sessions, small groups, or peer-assisted learning opportunities.

Use of Assistive Technology

Speech-to-Text and Text-to-Speech Tools: Incorporate technology that supports students
with reading and writing difficulties, such as speech-to-text (dictation) for writing
assignments and text-to-speech (screen readers) for reading comprehension.

Augmentative and Alternative Communication (AAC): Utilize AAC devices or software for
students with communication challenges. Tools such as communication boards, picture
exchange systems, and apps like “Proloquo2Go” can support expressive and receptive
language skills.

Interactive Learning Apps: Use apps and software designed for students with special needs,
such as TouchMath for math learning or Read&Write for literacy support. These tools often
provide customizable settings to meet individual needs.


https://touchmath.com/
https://www.texthelp.com/products/read-and-write-education/

Visual Supports and Cues

e Visual Schedules and Timelines: Use visual schedules to help students understand the
structure of the session and what to expect next. This can reduce anxiety and help with
transitions between activities.

e Visual Prompts and Reminders: Incorporate visual prompts (e.g., pictures, icons) and
reminders (e.g., timers, color-coded materials) to help students stay focused and organized.
Use visual aids like flow charts and diagrams to support understanding of concepts.

e Anchor Charts: Create anchor charts that provide visual cues and reminders of key concepts,
strategies, or routines. Display these charts in the learning area for easy reference.

Behavior Management and Positive Reinforcement

e Clear Expectations and Consistent Routines: Establish clear expectations and consistent
routines to create a predictable and safe learning environment. Use simple language and
visual cues to communicate rules and procedures.

e Positive Behavior Supports (PBS): Implement a system of positive reinforcement to
encourage desired behaviors. Use praise, stickers, or small rewards to recognize and reinforce
positive behavior and effort.

e Behavior Contracts: Develop behavior contracts with students to set clear goals and rewards
for meeting behavioral expectations. This can increase motivation and self-regulation.

Sensory-Friendly Learning Environment

e Sensory Breaks: Provide regular sensory breaks to help students self-regulate and manage
sensory input. Activities like stretching, deep breathing, or using a sensory bin can help
students refocus and stay engaged.

e Quiet Zones and Calming Corners: Create quiet zones or calming corners where students can
take a break if they feel overwhelmed. Provide calming tools like stress balls, fidget toys, or
noise-canceling headphones.

e Adapted Seating and Movement Opportunities: Offer flexible seating options, such as wobble
cushions, standing desks, or exercise balls, to accommodate different sensory needs and
promote focus.

Academic Modifications and Accommodations

e Extended Time and Reduced Workload: Provide extended time for assignments and
assessments and reduce the workload to focus on quality over quantity. Allow breaks
between tasks to prevent fatigue.
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e Modified Assignments: Modify assignments to align with students’ abilities. This could include
simplified instructions, reduced reading or writing requirements, or alternate formats (e.g.,
oral presentations instead of written reports).

e Alternative Assessment Methods: Use alternative assessment methods that cater to students’
strengths, such as oral exams, project-based assessments, or performance tasks.

Collaboration and Communication with Stakeholders

e Regular Communication with Parents and Guardians: Maintain open communication with
parents and guardians to share progress, strategies, and any concerns. Provide resources and
suggestions for supporting learning at home.

e Collaboration with Special Education Professionals: Work closely with special education
teachers, speech therapists, occupational therapists, and other professionals involved in the
student's education to ensure a cohesive approach to learning.

e Student-Centered Conferences: Involve students in discussions about their learning goals and
progress. Empower them to take an active role in their education by setting personal goals
and self-assessing their progress.

Additional Resources for ESE Students

In the State of Florida, the Bureau of Exceptional Education and Student Services (BEESS) provides
parents, educators, and other Floridians with access to information about exceptional student
education, student services, juvenile justice education, early intervention, parent and professional
partnerships, and many other topics. There are also Statewide Networks that can provide resources
and information to assist with serving ESE students.

e Center for Autism and Related Disabilities (CARD)

e Florida Diagnostic & Learning Resources System Associate Centers (FDLRS)

e Florida Inclusion Network (FIN)

e Multiagency Network for Students with Emotional/Behavioral Disabilities (SEDNET)

Summary

Exceptional Student Education (ESE) ensures that all students, regardless of their exceptionalities,
receive the necessary support to succeed in school, careers, and life. Educators, including tutors,
work to differentiate instruction and provide accommodations or modifications based on
Individualized Education Plans (IEPs) or Section 504 Plans, fostering a conducive learning
environment. Accommodations allow students to access grade-level content, while modifications
adjust the curriculum for those with significant cognitive disabilities. Instructional strategies, such as
assistive technology, visual cues, sensory-friendly environments, and positive reinforcement,
promote independence and engagement in learning. Special education is fundamentally a civil rights
issue, with educators advocating for Free Appropriate Public Education (FAPE) and collaborating
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with parents, specialists, and statewide networks to ensure that students with disabilities develop
both academically and socially, empowering them to meet their full potential.
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12. English Language Learners (ELL)

Considerations and Strategies for ELLs

As the fastest-growing segment of the student population, English Language Learners (ELLS)
represent a highly diverse group. Their varied backgrounds—including differing levels of language
proficiency, socioeconomic status, prior schooling, and immigration experiences—lead to a wide
range of educational needs. ELL students must not only acquire English language skills but also
navigate the complex academic language required across content areas. Understanding and
addressing their needs is essential to supporting their success.

Key Elements for ELL Success

Effective instruction for ELLs requires attention to both language development and content mastery.
There are two critical elements to ensure their progress:

Focused Language Study (FLS)

This component allocates dedicated time for targeted instruction on how English works. FLS
provides students with an understanding of the structures of the language, including speaking,
listening, reading, and writing across different registers, particularly academic language. Whether
integrated within an English Language Arts (ELA) class or taught in a separate ESOL class, FLS
focuses on equipping students with the tools to engage in academic discourse.

Discipline-Specific and Academic Language Expansion (DALE)

To succeed academically, ELLs must also expand their knowledge of discipline-specific and
academic English across the school day. The language used in all content areas provides rich
opportunities for extending language learning. Through immersion in authentic, content-specific
language use and vocabulary development, ELLs deepen their understanding of both language and
subject matter, preparing them for academic success in all areas.

Instructional Strategies to Support ELLs

To support the unique learning needs of ELLs, educators and tutors can implement a range of
strategies that integrate language development with content mastery:

Language Development Integration

e Sheltered Instruction Observation Protocol (SIOP) Model: Incorporate language development
into content instruction by using strategies like scaffolding and building background
knowledge.

e Explicit Vocabulary Instruction: Teach key academic and content-specific vocabulary with
visuals, realia, and repeated practice. Utilize tools such as word walls and vocabulary maps to
reinforce learning.



Visual and Contextual Supports

e Use of Visual Aids and Realia: Incorporate visuals like diagrams, pictures, and real-life objects
to make abstract concepts more accessible. Graphic organizers and visual schedules can help
ELLs organize information.

e Gestures and Body Language: Utilize non-verbal communication to convey meaning and
support comprehension.

Scaffolding Instruction

e Modified and Differentiated Instruction: Tailor instruction to varying language proficiency
levels. Simplify complex tasks and provide step-by-step guidance.

e Gradual Release of Responsibility: Model tasks, guide practice, and gradually encourage
independent work.

Building Background Knowledge

e Connect to Prior Knowledge: Activate students' prior experiences and use culturally relevant
examples to make learning more relatable.

e Pre-teach Key Concepts: Introduce essential vocabulary and concepts before diving into new
content.

Promoting Oral Language Development

e Structured Oral Language Practice: Use activities such as think-pair-share to provide
opportunities for oral practice. Sentence frames can guide students in using academic
language.

e Interactive Read-Alouds and Storytelling: Incorporate storytelling and discussions to foster
deeper engagement with language and content.

Reading and Writing Support

e Guided Reading and Writing: Provide reading and writing instruction tailored to students'
proficiency levels using scaffolding tools such as graphic organizers and guided questions.

e Reading Comprehension Strategies: Teach explicit strategies like predicting, summarizing,
and questioning to help ELLs navigate texts.
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Supporting Mathematics Instruction

e Llanguage-Rich Math Instruction: Emphasize key math vocabulary and provide clear
explanations. Use real-life examples to make abstract math concepts more tangible.

e Math Talk and Collaborative Problem Solving: Encourage students to articulate their
mathematical reasoning and collaborate on problem-solving tasks.

Use of Technology and Digital Resources

e Digital Learning Tools and Apps: Use language learning apps to offer additional practice in
vocabulary and grammar. Leveled reading platforms can provide reading materials with
built-in language supports.

e Interactive Whiteboards and Multimedia: Leverage multimedia resources to enhance
instruction and engage learners from varied backgrounds.

Supporting ELLs Across the Curriculum

To ensure academic success for ELLs, it is critical that language development is integrated across all
content areas. Teachers must understand the linguistic demands of their subject matter and provide
necessary supports to facilitate language acquisition and content mastery. By incorporating
language objectives, visual aids, and scaffolding techniques, educators can create an inclusive
learning environment that meets the diverse needs of ELL students. A variety of supports—including
sensory, graphic, and interactive strategies—should be employed to maximize student success.



Sensory Supports

Sensory supports are valuable tools to help ELL students engage with content and develop academic
language proficiency. These supports include the use of real-life objects, manipulatives, diagrams,
and multimedia, which make abstract concepts more accessible. Sensory supports can be applied
across all subjects, but their use may be adapted depending on the specific language demands of

Supports related
to the language of

Supports related
to the language of

Supports related
to the language of

Supports related to
the language of

Language Arts Mathematics Science Social Studies
Illustrated word/phrase | Blocks/Cubes Scientific inswruments Maps
walls Clocks, sundials and Measurement tools Globes
Felt or magnetic figures other timekeepers Phvsical models Atlases
of story elements Number lines Na:tural materials Compasses
Sequence blocks Models of geometric Actual substances, Timelines
Environmental pring figures organisms or objects | Multicultural artifacts
Posters or displays Calculators of investigation Arial & sarellice
Bulletin boards Protractors Posters/Illustrations of photographs
Photographs Rulers, yard/meter sticks processes or cycles Video clips
Cartoons Geoboards
Audio books Counters
Songs/Chants Compasses
Calendars
Coins

each content area.

Examples of sensory supports include:

e Real-life objects: Use physical items related to the lesson, such as manipulatives in math or

models in science, to make learning tangible.

e Videos and multimedia: Leverage educational videos or interactive simulations to reinforce

complex ideas in subjects like social studies or science.

e Pictures and illustrations: Support vocabulary acquisition by pairing images with words during

lessons or tasks.

Incorporating sensory supports allows ELLs to engage with content through multiple modalities,
enhancing their understanding and retention of academic language.

UF

Lastinger Center for Learning
UNIVERSITY of FLORIDA

Adopted from Gottlieb, M. (2006). Assessing English language learners: Bridges from language proficiency to
academic achievement. Thousand Oaks, CA: Corwin Press.
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Graphic Supports
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Graphic organizers are a crucial support for ELL students, allowing them to visually organize and
represent information without relying solely on language. Tools such as semantic maps, Venn
diagrams, and T-charts help students structure their understanding of key concepts. However, it is
essential to explicitly teach ELLs how to use graphic organizers, as they may not be familiar with
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these tools.

Examples of graphic supports include:

Teachers should model the use of these graphic supports and provide students with opportunities to

Charts and tables: Use to organize information in subjects like history or science, helping
students make connections between concepts.

Graphs and timelines: These visual tools can simplify complex data or historical sequences,
making it easier for students to process information.

Number lines and diagrams: In math, these tools aid in problem-solving and the
understanding of relationships between numbers or equations.

practice, ensuring they can use these tools effectively to demonstrate their understanding.




Interactive Supports

Interactive supports promoting engagement and language development by allowing ELLs to
collaborate with peers, participate in group activities, or use interactive multimedia. These supports
are particularly beneficial as they provide students with opportunities to practice language in
real-time, building both their communication skills and content knowledge.

Examples of interactive supports include:

e Cooperative learning: Engage students in group work or pair discussions, allowing them to
share ideas and clarify concepts together.

e Native language use: Encourage students with shared languages to discuss and explain
content in their native language, supporting comprehension and reinforcing learning in both
languages.

e Multimedia tools: Use educational software, interactive games, or simulations that allow
students to manipulate content and language in a digital format.

Interactive supports also serve as a means of exchanging cultural perspectives, enriching the
learning environment while challenging students at varying levels of English proficiency to meet
academic goals.

Strategies for ELL Success

Incorporating scaffolded instruction is essential for helping ELLs access content and achieve
academic success. The following five principles reflect research-based practices and align with the
levels of English language proficiency as outlined in the WIDA ACCESS for ELLs 2.0 assessment:

e Focus on Academic Language, Literacy, and Vocabulary: Prioritize the teaching of academic
language and vocabulary specific to each subject. Provide explicit instruction and repeated
practice to ensure ELLs can engage with complex texts and discussions.

e Link Background Knowledge and Culture to Learning: Activate students’ prior knowledge and
connect new content to their cultural experiences. This makes learning more meaningful and
accessible.

e Increase Comprehensible Input and Language Output: Ensure that instruction is
understandable by using visual aids, gestures, and simplified language. At the same time, it
provides ample opportunities for students to produce language through speaking, writing and
collaborative activities.

e Promote Classroom Interaction: Foster an interactive classroom environment where ELLs can
practice language through dialogue, group work, and structured discussions. This helps
develop both language skills and content mastery.
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e Stimulate Higher-Order Thinking and Use of Learning Strategies: Encourage ELLs to engage in
critical thinking and problem-solving tasks. Use graphic organizers, questioning techniques,
and modeling to help students develop cognitive skills alongside language proficiency.

By employing these strategies and supports, teachers can create a classroom environment that not
only addresses the linguistic needs of ELLs but also promotes their academic achievement across all
content areas.

Summary

To support English Language Learners (ELLs) across the curriculum, it is essential to integrate
language development into all subject areas by incorporating sensory, graphic, and interactive
supports. Sensory supports such as real-life objects, visuals, and multimedia make content more
accessible, while graphic organizers help students structure their understanding without relying
solely on language. Interactive supports, including group work and native language use, foster
collaboration and enhance comprehension. Teachers should also scaffold instruction, focus on
academic language and vocabulary, and connect learning to students' prior knowledge and culture.
These strategies, rooted in research-based principles, ensure ELLs can successfully engage with
both language and content.




13. Dyslexia, Dysgraphia and Dyscalculia

Dyslexia: Understanding the Challenge

Dyslexia is a specific learning disability with a neurobiological basis, primarily affecting reading
skills. It is marked by difficulty in accurate and/or fluent word recognition, often paired with poor
spelling and decoding skills. These challenges stem from a deficit in the phonological component of
language, which can be unexpected when compared to a student’s other cognitive abilities and the
quality of classroom instruction they receive. As a result, dyslexia may also lead to challenges in
reading comprehension and limited reading experiences, which can hinder vocabulary growth and
background knowledge.

What Are the Signs?

Students with dyslexia may exhibit a range of symptoms, particularly in areas related to reading and
writing, such as:

Difficulty with word reading

Struggles in word decoding

Slow or labored oral reading fluency

Poor spelling and written conventions (orthography)
Issues with phonological coding (phonemic awareness)
Rapid automatic naming difficulties

Attention deficits

Additional characteristics may include:

Lack of interest in reading for pleasure

Taking excessive time to complete assighments
Struggling to remember procedures or formulas
Difficulty mastering math facts

Challenges following multi-step directions

Effective Strategies for Supporting Students with Dyslexia
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Dyslexia primarily affects a student's ability to read and comprehend, but with the right strategies,
we can support their learning journey. Here are key approaches:

Structured Literacy Approach: This method uses explicit, systematic, and sequential
instruction in phonology, sound-symbol association, and syllable types, helping students
build strong reading foundations.

Multisensory Instruction: By engaging multiple senses—such as seeing, hearing, touching,
and movement—students can strengthen their reading and spelling skills. For instance,
tracing sandpaper letters while vocalizing the sounds reinforces learning.

Phonemic Awareness Training: Helping students recognize and manipulate sounds in words is
essential for building a foundation in reading. This type of instruction focuses on
understanding the sound structure of language.

Early and Frequent Assessment: Regularly assessing a student’s reading abilities helps
identify areas needing further attention and ensures progress is monitored and supported
effectively.

Positive Reinforcement and Confidence Building: Encouraging students with dyslexia by
celebrating their progress, no matter how small, is vital for fostering self-esteem and
motivation.

Assistive Technology: Tools like audiobooks, text-to-speech software, and word processors
with spell-check can greatly enhance a student’s ability to read and write independently.

Small-Group or One-on-One Instruction: Personalized instruction, whether in small groups or
one-on-one, allows for targeted teaching that meets the unique needs of each student.

Best Practices for Older Students with Dyslexia

As students mature, the focus of instruction should shift towards more advanced literacy skills. The
Center on Instruction recommends focusing on:

Teaching how to break words into syllable types.
Strategies for reading multisyllabic words by blending parts together.
Identifying irregular words that don’t follow common patterns.

Understanding the meanings of common prefixes, suffixes, and roots.

In addition, older students benefit from instruction on how words relate to one another, such as
understanding the meaning behind word parts like "trans-" (e.g., transfer, translate, transformation).
Teaching structural analysis skills—like breaking words into roots and prefixes—can be instrumental
in decoding new or complex vocabulary.



Structured Literacy: A Systematic Approach

Structured Literacy is a research-backed method that equips students to decode words explicitly
and systematically. This instructional approach focuses on:

e Phonology: Understanding sound structures.

e Sound-Symbol Association: Connecting letters to sounds.

e Syllable Instruction: Teaching how syllables form words.

e Morphology: Analyzing word parts, including roots and affixes.
e Syntax: Building an understanding of sentence structure.

e Semantics: Exploring word meaning and context.
Additional Best Practices

For students with dyslexia, spelling instruction is critical. They benefit from learning the rules and
patterns of spelling. Other best practices include:

e Incorporating multisensory techniques.
e Using Universal Design for Learning (UDL) to ensure accessible and flexible instruction.
e Differentiating instruction to meet individual student needs.

Dysgraphia: Understanding the Challenge

Dysgraphia is a specific learning disability that affects written expression. Brain research links
dysgraphia to a processing deficit, particularly in orthographic coding—our ability to store written
words in memory as they are analyzed and to create a lasting memory of words connected to their
pronunciation and meaning. Dysgraphia may occur independently or alongside other conditions such
as dyslexia, language impairment, auditory processing disorder, or ADHD.

Effects on Student Learning

Dysgraphia significantly impacts a student's ability to express their thoughts through writing. Writing
becomes a time-consuming and energy-draining activity, often resulting in emotional stress and
anxiety. This can lead to avoidance behaviors, further compounding difficulties with written
expression.

What Are the Signs?
Common symptoms of dysgraphia include:
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Illegible handwriting

Inconsistent letter formation

Mixing of uppercase and lowercase letters

Fatigue during writing tasks

Difficulty applying spelling rules or recognizing spelling errors

Repeated misspelling of the same word in different ways

Additional signs may include:

Avoidance of writing tasks (often misinterpreted as lack of motivation or laziness)

Grammar issues, such as incomplete or run-on sentences, incorrect punctuation, and verb
tense confusion

Trouble organizing ideas coherently
Papers filled with erasures and cross-outs

Difficulty writing on a line or within margins

Best Practices for Supporting Students with Dysgraphia

To help students with dysgraphia overcome writing challenges, consider the following best
practices:

Graphic Organizers: Graphic organizers, such as mind maps and flowcharts, help students
organize ideas before writing, reduce cognitive load, and support clearer expression.

Assistive Technology: Encourage the use of speech-to-text tools and word processors with
spell-check and grammar correction. Tools like Google Slides or PowerPoint can assist with
organizing thoughts visually.

Handwriting Support: Explicit instruction in handwriting, including posture, grip, and paper
positioning, helps students develop legible handwriting. Use manipulatives like sandpaper
letters or clay for multi-sensory letter formation practice. Provide low-tech supports like
pencil grips, slant boards, and raised paper to improve handwriting.

Multi-Sensory Writing Approaches: Engage students in multi-sensory techniques, such as
writing letters in sand or air-tracing letters, to reinforce letter formation. Use large motor
movements before transitioning to fine motor tasks.

Structured Writing Practice: Break down the writing process into smaller steps—planning,
drafting, revising, and editing—and teach each step explicitly. Writing frames or templates
with sentence starters can help students structure their writing.



e Fine Motor Skill Development: Incorporate activities that develop fine motor skills, like bead
stringing or cutting with scissors, to build hand strength and coordination. Adapted tools like
weighted pencils or slant boards can improve writing comfort and legibility.

e Spelling and Grammar Support: Use multi-sensory spelling programs that integrate auditory,
visual, and kinesthetic learning. Teach spelling rules and patterns explicitly and provide
mnemonic devices to aid memory. Offering personalized word lists or dictionaries can further
support spelling efforts.

e Accommodations and Modifications: Provide accommodations such as reducing the writing
load, extending the time for written assignments, or allowing alternative methods of
assessment (e.g., oral presentations or visual projects). Digital storytelling or video
presentations can be effective alternatives to traditional written work.

e Encouraging a Positive Writing Attitude: Foster a positive, supportive environment by
celebrating small successes and providing encouraging feedback. Allow creative expression
through drawing or storytelling to make writing tasks more approachable and engaging.

Dyscalculia: Understanding the Challenge

Dyscalculia is a specific learning disability that affects a student’s ability to grasp mathematical
concepts. It impacts number sense, arithmetic fact memorization, accurate calculation, and
mathematical reasoning. Students with dyscalculia struggle with math because their brains process
math-related concepts differently from those without the condition. Importantly, these difficulties
do not reflect a lack of intelligence or capability but rather a difference in how mathematical
information is processed.

What Are the Signs?

Symptoms of dyscalculia often emerge in early childhood, particularly when children begin learning
foundational math skills. However, many adults also experience dyscalculia without knowing it. In
both children and adults, math-related tasks may lead to mental health challenges, such as anxiety
or depression.

Young Children:
Common early signs include difficulty with:

e Counting upward
e Connecting numbers to objects (e.g., matching the number 4 with four marbles)
e Recognizing numbers and math symbols

e Ordering numbers from largest to smallest
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e Using number lines or understanding money (e.g., coins and bills)

School-Age Children:
As children enter school, symptoms may become more apparent, including:

e Counting on fingers, even for small numbers

e Struggling to identify quantities without counting each object

e Difficulty recalling basic math facts or multiplication tables

e Trouble recognizing that 1+7=8 is the same as 8=7+1

e Challenges with understanding word problems or math symbols like > and <

e Issues organizing numbers by scale (e.g., 10s, 100s, 1,000s) or decimal place

Teenagers and Adults:
For older students and adults, dyscalculia symptoms may include:

e Difficulty counting backward
e Struggling with word problems and breaking down multi-step problems
e Trouble measuring items or quantities (e.g., in cooking or recipes)

e Difficulty with fractions, conversions, and handling money (e.g., making change)

Emotional Symptoms:
Math-related tasks can trigger emotional symptoms such as:

e Anxiety or panic, especially during tests

e Agitation, anger, or frustration

e Avoidance behaviors, including a fear of school

e Physical symptoms of stress, such as stomachaches or sweating
Best Practices for Supporting Students with Dyscalculia

Supporting students with dyscalculia requires a combination of tailored strategies and
accommodations. Here are some of the most effective practices:

e Talk or Write Out a Problem: Since numbers may appear abstract to students with dyscalculia,
talking through or writing down math problems in sentence form helps clarify relationships
between different elements. Restating word problems in a new way can aid comprehension.



Draw the Problem: Visualizing math problems can help students understand abstract
concepts. Drawing pictures or diagrams to represent numbers and operations can make
problems more concrete.

Break Tasks into Subsets: Complex math problems can overwhelm students with dyscalculia.
Breaking problems into smaller, manageable steps allows students to work through each part
without getting lost in the larger concept.

Use Real-Life Cues and Physical Objects: Relating math concepts to real-life situations helps
students see the practical applications of math. Using physical objects like measuring cups or
coins can make abstract concepts more tangible and easier to understand.

Frequent Review: Regularly reviewing math skills is critical for students with dyscalculia, as
they often struggle to retain math-related information. Short, frequent reviews—supported by
visual aids such as flashcards or diagrams—keep information fresh and applicable.

Strategies for Supporting Students with Dyscalculia

Concrete-Representational-Abstract (CRA) Instruction: Start with concrete manipulatives
(e.g., blocks, counters) to represent math concepts. Move to representational stages (e.g.,
drawings, diagrams) before introducing abstract symbols (e.g., numbers and equations). Tools
like number lines and fraction strips can help students visualize operations.

Multisensory Math Instruction: Use multisensory techniques such as tactile materials (e.g.,
sandpaper numbers), rhythm (e.g., clapping), and mnemonics to reinforce math concepts.
Engaging multiple senses can improve retention and understanding.

Step-by-Step Problem Solving: Teach math using a step-by-step approach, breaking down
complex problems into smaller tasks. Use graphic organizers to help students organize their
thinking systematically.

Visual Supports and Graphic Organizers: Provide tools like number charts, multiplication
tables, and color-coded graphic organizers to aid calculations. These supports help reduce
confusion by making math concepts more accessible.

Reinforcing Number Sense: Develop number sense through activities and games that
emphasize counting, number relationships, and magnitude. Use visual aids like dot patterns
or ten-frames to strengthen subitizing (the ability to recognize quantities without counting).

Assistive Technology for Math: Incorporate technology like math-specific apps or software
(e.g., “MathTalk” or “ModMath”) to support students’ math practice. Digital tools such as
calculators or virtual manipulatives can also enhance understanding.
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e Frequent and Varied Practice: Provide opportunities for practice through games, puzzles, and
real-world math problems. Daily math routines, like number talks or math journals, can build
fluency and reinforce mathematical reasoning.

e Accommodations and Modifications: Offer extended time on math assignments and tests,
allow calculator use, and reduce the number of problems to focus on understanding. Consider
alternative assessments like oral explanations or visual representations.

e Building a Positive Math Mindset: Encourage a growth mindset by praising effort and progress.
Creating a supportive learning environment that minimizes anxiety and builds confidence is
key to helping students succeed.

e Connecting Math to Real Life: Relate math concepts to everyday tasks like cooking, shopping,
or budgeting. Using practical examples shows the relevance of math and helps students apply
concepts in meaningful ways.

Summary

Dyslexia, dysgraphia, and dyscalculia are specific learning disabilities that affect reading, writing,
and math skills, respectively. Dyslexia impacts word recognition, decoding, and spelling due to
difficulties with phonological processing, often leading to challenges in reading comprehension and
fluency. Dysgraphia affects written expression, making handwriting illegible and organizing thoughts
in writing difficult, while dyscalculia impairs number sense, arithmetic fact memorization, and
mathematical reasoning. Students with these disabilities often face emotional challenges like
anxiety and avoidance behaviors. Effective strategies for supporting them include structured and
multisensory instruction, frequent review, the use of assistive technology, and personalized
accommodations such as reducing task loads and offering alternative assessment methods. Each
condition requires targeted interventions that focus on building foundational skills through concrete,
visual, and practical approaches to ensure students’ academic success.




14. Resources and Materials
Curriculum and Lesson Plans

Before starting the planning process, it is essential to ensure that the curriculum and resources used
in tutoring are aligned with Florida’s B.E.S.T. Standards. All instructional materials should adhere to
the state’s guidelines on evidence-based practices and be approved for use. District-level supports
for lesson planning are available and can help streamline the process, saving time and ensuring
consistency with school standards.

Strategic Tutoring Planning

Creating an impactful tutoring session requires careful planning, a deep understanding of student
needs, and the thoughtful integration of proven instructional strategies. Each session should be
designed with specific goals tailored to the student's learning objectives, providing a clear roadmap
for both the tutor and the student. By setting clear expectations and defining success for each
session, tutors can ensure that every session contributes to broader academic goals.

The heart of an effective session plan lies in its responsiveness to individual learning profiles.
Leveraging data from assessments, teacher feedback, and previous sessions allows tutors to identify
the areas where targeted support can make the most significant impact. A well-structured session
follows a logical flow: it starts by engaging the student, progresses through guided learning and
exploration, and concludes with reinforcement and reflection. This flow helps students internalize
new concepts and build confidence in their ability to succeed.

Subject-Specific Resources

Tutoring sessions should be equipped with grade-level appropriate materials that meet the specific
needs of the student. These materials must be relevant to the subject matter and aligned with the
standards set forth by Florida’s Department of Education. Subject-specific resources can include
textbooks, workbooks, digital tools, and supplementary reading material, all tailored to reinforce
classroom instruction and address individual learning gaps.

Learning Routines and Instructional Strategies

The foundation of effective tutoring lies in the strategic use of instructional methods that promote
understanding and retention. Successful tutoring sessions incorporate structured routines and
research-based strategies that cater to the student’s learning style and cognitive needs.

e Direct Instruction: This method involves breaking down complex concepts into smaller,
manageable steps. Tutors provide clear explanations and demonstrations to ensure students
understand the material before moving on to more challenging content.
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e Scaffolding: Scaffolding offers support as students learn new concepts, gradually reducing
assistance as their understanding deepens. This helps students build confidence and develop
independence in their learning.

e Modeling Success: Tutors demonstrate problem-solving techniques or thinking processes to
show students how to approach tasks methodically. This strategy helps students internalize
strategies that can be applied to future learning challenges.

Structured Routines

Establishing consistent routines is crucial for ensuring a productive and organized learning
environment. These routines involve coordinated efforts from schools, teachers, tutors, and
students to create a supportive framework for learning.

e Pre-Session Preparation: Schools organize students into appropriate groups and ensure they
are familiar with the online platforms or tools that will be used. Teachers set session norms
and schedule tutoring sessions when students are most receptive. Tutors align with these
norms and ensure they are proficient with the digital tools and resources needed for the
session.

e Session Kickoff: Before the session, students and parents respond to reminders, set up the
necessary technology, and prepare for the lesson. Teachers reinforce session expectations,
and tutors finalize their materials and handle any last-minute technical issues.

e During the Session: Teachers may assist with technical issues, ensuring a distraction-free
environment. Students actively participate in the session, engaging with the material and
minimizing distractions. Tutors maintain energy and focus, involving each student and
ensuring that the learning objectives are met.

e Post-Session Reflection: After the session, teachers discuss progress with students, parents
address any technical difficulties, and tutors provide individualized feedback. Follow-up
planning ensures that the next session builds on what was learned.

Engagement Strategies

Engaging students effectively is key to ensuring that tutoring sessions are not only educational but
also enjoyable. Tutors should use a variety of strategies to keep students actively involved in their
learning.

e Interactive Activities: Incorporate games, discussions, and hands-on activities that make
learning dynamic and engaging. These methods promote active participation and make
learning enjoyable.

e Personalized Learning: Tailor instruction to meet each student’s unique needs and interests.
Personalized learning makes instruction relevant and meaningful, ensuring that students
remain engaged and motivated.



e Positive Reinforcement: Use praise and rewards to encourage students. Positive
reinforcement builds confidence and promotes a growth mindset, motivating students to
persevere through challenges.

e Goal Setting: Help students set and achieve personal academic goals. Goal setting gives
students a sense of ownership over their learning and fosters intrinsic motivation.

e Student Voice: Involve students in decisions about their learning and the structure of the
tutoring program. Encouraging student input empowers them and increases their
engagement.

Feedback and Reflection

Ongoing feedback is essential for keeping learning on track and ensuring that students are
progressing toward their goals. Tutors should provide continuous feedback during sessions, making
real-time adjustments to their teaching strategies as needed.

e Reflection: Encourage students to reflect on their learning at the end of each session. It
allows students to consolidate what they have learned, recognize their achievements, and
identify areas for further improvement.

By embedding these instructional strategies, routines, and engagement techniques into your
tutoring sessions, you create a structured and supportive environment where students can thrive.
Every session should be a step toward greater academic growth and success, guided by thoughtful
planning, dynamic teaching, and continuous reflection.

Technological Integration

Incorporating technology into tutoring sessions can enhance the learning experience by making it
more interactive and accessible. Use educational apps, online tools, and digital resources to
diversify instructional methods and connect with students in ways that resonate with their everyday
experiences.

e Collaborative Learning: Foster a collaborative learning environment through peer discussions
and group problem-solving. This encourages students to learn from one another, enriching
the experience with multiple perspectives.

e Interactive Learning: Move beyond traditional lecture formats by incorporating
technology-driven activities that require hands-on participation. This approach helps
students apply what they have learned in practical and engaging ways.

Technology Tools

Educational technology, often referred to as EdTech, encompasses a vast array of tools and
resources designed to enhance the educational experience. This includes not only hardware such as
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computers and tablets but also software applications, online platforms, and various digital
resources. The scope of EdTech is broad, ranging from interactive whiteboards to sophisticated data
analytics tools that track student progress and inform instructional decisions. When integrated into
tutoring programs, technology can offer significant benefits, such as personalized learning
experiences tailored to individual student needs, easy access to a wide range of resources, and the
ability to provide real-time feedback and assessment. Moreover, EdTech can bridge geographical
gaps, making tutoring services accessible to students regardless of their location, thus expanding
the reach and impact of educational support.

When selecting technology tools for a tutoring program, several factors must be considered to
ensure that the chosen solutions are effective and sustainable. Key considerations include ease of
use, compatibility with existing systems, cost-effectiveness, and alignment with the specific needs
of both students and tutors. It is crucial to select tools that are user-friendly and can be seamlessly
integrated into the tutoring workflow. Evaluating software and platforms involves a thorough
assessment of their features, reliability, and user reviews, as well as pilot testing with a small group
of tutors and students to gauge effectiveness and usability. Additionally, the level of customer
support and training offered by the vendor is essential, as it ensures that tutors and students can
effectively utilize the tools. Online tutoring platforms, Learning Management Systems (LMS),
interactive tools, communication platforms such as Zoom, Microsoft Teams, or Google Meet, and
data analytics tools are all examples of EdTech solutions that, when chosen and implemented
thoughtfully, can significantly enhance the tutoring experience by making it more engaging,
interactive, and data-driven.

Platforms for Online Tutoring

Creating an online portal where tutors and students can access resources can significantly enhance
the efficiency and effectiveness of a tutoring program. An online portal serves as a centralized hub
that consolidates all necessary materials, making them easily accessible to both tutors and students
at any time. This centralization not only streamlines the process of resource sharing but also ensures
consistency in the materials used across the program. By having a single, organized platform, both
tutors and students can focus more on the learning process rather than on locating and managing
resources.

To maximize the portal's effectiveness, several key features should be incorporated. Regular
updates to the repository are essential to ensure that the materials remain relevant and reflect the
latest educational practices and content standards. A user-friendly interface is crucial, as it
enhances the portal's accessibility and usability, allowing even those with limited technical skills to
navigate it with ease. Incorporating search functionality within the portal will significantly improve
efficiency, enabling users to quickly locate specific resources without having to sift through
extensive lists. Additionally, organizing resources by subject, grade level, and type through
categorization helps users find the materials they need with minimal effort, further streamlining the
learning process. By thoughtfully designing the portal with these features, the tutoring program can
provide a more effective, accessible, and user-friendly resource management system for all
participants.



Tools for Tracking Progress and Communication

As highlighted previously, an LMS allows tutors to track student progress through various metrics
such as assignment completion, quiz scores, and participation in discussions. This data can be used
to identify areas where students may need additional support and to tailor instruction accordingly.

Summary

Effective tutoring uses well-aligned resources, strategic lesson planning, and technology to
maximize impact. Aligned with Florida’s B.E.S.T. Standards, tutoring sessions focus on specific goals,
using structured routines and subject-specific resources. Key strategies include direct instruction,
scaffolding, and modeling, alongside engagement techniques like interactive activities and
personalized learning. Technology and online portals improve access, track progress, and facilitate
collaboration, while feedback and reflection reinforce student growth.
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15. Assessment, Monitoring, and Evaluation
Why Evaluate?

As discussed earlier, administrators of an effective tutoring program will evaluate in two specific
ways to encourage an in-depth understanding of program functionality and impact. While these
terms are defined at a greater length in Chapter 9, it is important to emphasize the importance that
they play in why we assess, monitor, and evaluate throughout this process.

Formative evaluation, the ongoing assessment process that happens during the development or
implementation of a program or project, will provide feedback and allow administrators to identify
areas for improvement so that they can make adjustments in real time. Formative research aims to
continuously enhance the effectiveness and quality of the program. Summative evaluation, which
occurs at the end of the tutoring cycle, serves to identify whether the program met its goals and
objectives by comparing the program’s outcomes to established criteria. In order to conduct an
effective summative evaluation, it is critical that, in the early development of a program, leaders
define success metrics.

Defining Success Metrics

To effectively evaluate a tutoring program, it is essential to define clear success metrics. These
metrics should align with the program's objectives and provide measurable indicators of success.
These metrics serve as indicators of progress and can include:

e Student Academic Performance: Improvements in test scores, grades, and mastery of subject
material.

e Attendance Rates: Regular attendance is a key indicator of student engagement and program
consistency.

e Student Engagement Levels: Measured through participation in sessions, interaction with
content, and feedback from both students and tutors.

Defining these metrics ensures that the evaluation is focused on the program’s core goals, providing
a clear framework for assessing its impact.

Evaluation goals should be closely aligned with the overall objectives of the tutoring program. This
alignment ensures that the evaluation process is relevant and focused on the key outcomes that the
program aims to achieve.

Data Collection and Analysis

Assessment plays a vital role in tracking student progress, informing instruction, and evaluating the
overall success of the tutoring program. The primary objectives of assessment are to:

e Identify Current Knowledge Levels: Assessments help tutors understand where each student
stands academically, allowing for personalized instruction.



e Track Student Progress: Regular assessments monitor improvements and highlight areas
needing additional support.

e Evaluate Program Effectiveness: Data collected from assessments inform adjustments to
tutoring strategies, ensuring continuous improvement.

Data collection includes both quantitative and qualitative methods:

e Quantitative Data: This includes test scores, attendance records, and grades—objective
measures that can be analyzed statistically.

e Qualitative Data: Student, tutor, and teacher interviews, observations, and reflections provide
deeper insights into students' experiences and learning processes, offering context to the
quantitative outcomes.

Analyzing this data requires thoughtful interpretation, such as comparing pre- and post-assessment
results, identifying trends, and using data to set short-term and long-term goals. Regular
collaboration between tutors, teachers, and administrators ensures that data insights are used
effectively to enhance instruction and drive program improvement.

Assessment Tools

Tutoring programs rely on a variety of assessment tools to monitor and evaluate student progress.
Assessment tools in tutoring programs are essential for monitoring and evaluating student progress,
providing feedback, and ensuring that instructional strategies are effective.

Formative and Summative Assessments

Formative assessments play a crucial role in this process, as they are conducted during the learning
journey. These assessments, such as quizzes, exit tickets, and quick checks for understanding, allow
tutors to track student progress in real time and make necessary adjustments to their teaching
strategies. By offering immediate feedback, formative assessments help tutors identify areas where
students may be struggling and provide targeted support to address these challenges. On the other
hand, summative assessments are used to evaluate student learning at the end of a learning period.
Examples include final exams, standardized tests, and end-of-term projects, which provide a
comprehensive overview of student achievement and the overall effectiveness of the tutoring
program. While used less frequently, these assessments are valuable for measuring long-term
learning outcomes and determining whether the program's goals have been met.

Additional Assessment Formats

Performance tasks require students to apply their knowledge in real-world scenarios, allowing tutors
to assess the student's ability to transfer and apply what they've learned. Self-assessments are also
important, as they encourage students to reflect on their learning and identify areas for
improvement, fostering metacognition and self-directed learning. Diagnostic assessments are
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typically administered at the beginning of the program to identify students' strengths and areas for
growth, helping tutors tailor instruction to individual needs.

Assessment Design

Designing effective assessments involves aligning them with the learning objectives of the tutoring
program, ensuring that the assessments accurately measure the intended knowledge and skills.
Furthermore, maintaining the validity and reliability of these assessments is crucial. Validity ensures
that the assessments measure what they are supposed to, while reliability guarantees consistency
in the results over time. By using well-designed assessment tools and procedures, tutors can collect
accurate and trustworthy data, leading to more effective and impactful tutoring sessions.

Attendance and Engagement

In addition to academic assessments, attendance, and engagement metrics are critical for
evaluating the effectiveness of a tutoring program. Regular attendance often correlates with higher
student performance, while engagement metrics, such as participation in discussions and activities,
provide insights into a student's commitment and interest in the learning process.

Feedback Mechanisms

Regular feedback collection is fundamental to the continuous improvement of a tutoring program.
Engaging with students through surveys provides valuable insights into their experiences and how
the program influences their engagement and learning. Similarly, seeking feedback from parents
helps understand their perspectives, address concerns, and enhance the program's effectiveness.
Tutors can contribute to the program's refinement by reflecting on their sessions and sharing
insights during team meetings, promoting both professional growth and continuous improvement.
Organizing focus groups with students, parents, and tutors enables in-depth discussions and diverse
perspectives, which might not emerge from surveys alone. Establishing feedback loops, where
feedback is consistently collected, analyzed, and applied to make informed improvements, ensures
the program evolves in response to stakeholder input. Additionally, gathering feedback from
teachers and school staff is crucial as it offers valuable insights into the program’s effectiveness and
areas needing enhancement. Implementing changes based on this feedback demonstrates a
commitment to continuous improvement and responsiveness to the school community's needs.

Collecting and analyzing feedback is a critical component of maintaining and improving the
effectiveness of a tutoring program. Gathering input from both students and tutors through various
methods, such as surveys, interviews, and focus groups, provides essential insights into the
program's strengths and areas for improvement. This feedback should be meticulously analyzed and
used to inform necessary program adjustments, ensuring it continues to meet participants' needs.
Input from other key stakeholders, including parents, teachers, and administrators, is also vital for
gaining a comprehensive understanding of the program's impact. Regular engagement with these
stakeholders offers diverse perspectives and helps identify areas for improvement that might not be
immediately evident. Conducting a gap analysis is one effective method for pinpointing where the
program may be falling short, comparing the current state with the desired outcomes, and
identifying areas requiring attention. Once these areas are identified, it’s crucial to prioritize



improvements based on their potential impact and feasibility, ensuring resources are allocated
effectively and that high-impact changes are implemented first. Recognizing the contributions of
tutors, teachers, and staff and sharing success stories that highlight the positive impact of
collaboration can inspire continued efforts and showcase the achievements made possible through
collective efforts.

Progress Monitoring

Progress monitoring tools are essential for keeping track of student performance and ensuring the
tutoring program’s effectiveness. Digital platforms like learning management systems (LMS), online
gradebooks, and educational apps provide real-time data, enabling tutors to make timely
adjustments to instruction. These platforms also facilitate communication between tutors and
students, ensuring ongoing collaboration.

In smaller-scale programs or environments with limited access to technology, manual tracking
methods (e.g., paper-based records, charts, and logs) remain valuable. Consistent and organized
record-keeping, whether digital or manual, is essential for accurate progress monitoring and
data-driven decision-making.

Evaluation and Continuous Program Improvement

Evaluation is a critical process for ensuring the ongoing success of a tutoring program. Regularly
assessing the program’s effectiveness allows for continuous improvement, accountability, and
transparency. This evaluation involves:

e Analyzing Data: Using both statistical methods and qualitative insights to identify areas where
the program is succeeding and where improvements are needed.

e Making Adjustments: Implementing changes based on feedback and data analysis helps keep
the program responsive to evolving needs. Whether it’s revising instructional methods or
adjusting goals, flexibility is key to maintaining a successful program.

e Reporting to Stakeholders: Transparent reporting of evaluation results builds trust with
stakeholders—such as administrators, parents, and funding bodies—and supports ongoing
investment in the program.

By adopting structured frameworks like the Plan-Do-Study-Act (PDSA) model, tutoring programs can
follow an iterative process of improvement. This involves planning changes, implementing them,
studying the outcomes, and refining the approach based on results. Regularly revisiting goals and
progress ensures that the program remains aligned with the needs of its students.
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Promoting a Culture of Continuous Improvement

A culture of continuous improvement fosters innovation and growth within the tutoring program.
Encouraging tutors, students, and stakeholders to share insights and contribute ideas helps create a
dynamic environment where ongoing feedback is valued. Professional development opportunities,
such as workshops and seminars, equip tutors with the latest instructional strategies and
technologies, ensuring that they continue to deliver high-quality instruction.

By staying current with educational trends and embracing a mindset of growth and innovation,
tutoring programs can remain adaptable, effective, and impactful in meeting the evolving needs of
students.

Summary

Assessment, monitoring, and evaluation are critical to the success of tutoring programs. Defining
clear success metrics, such as academic performance, attendance, and engagement, ensures
alignment with program goals and provides measurable indicators of progress. Data collection
involves both quantitative methods, like test scores and attendance records, and qualitative
approaches, such as interviews and observations, to track student progress, inform instruction, and
evaluate program effectiveness. Formative assessments guide real-time adjustments, while
summative assessments measure long-term outcomes. Additional tools like diagnostic assessments
and performance tasks support tailored instruction. Regular feedback from students, parents,
tutors, and other stakeholders identifies areas for improvement and informs necessary adjustments.
Progress monitoring, through digital platforms or manual methods, enables timely interventions and
collaborative decision-making. Continuous program evaluation, using frameworks like
Plan-Do-Study-Act (PDSA), ensures accountability and flexibility. By fostering a culture of
improvement through professional development and innovation, tutoring programs remain
adaptable and impactful in meeting the needs of students.




16. Community and Stakeholder Engagement
Communication Strategies

Effective communication is a cornerstone of successful tutoring programs, ensuring that all
stakeholders are informed, engaged, and supportive of the program’s goals. Regular updates to
stakeholders (e.g. parents, community leaders, etc.) about program progress and student
achievements are essential in keeping everyone involved and committed. By providing these
updates consistently, stakeholders remain aware of the program’s developments and successes,
fostering a sense of shared responsibility and pride.

Means and Methods

Utilizing multiple communication channels, such as emails, newsletters, social media, and school
websites, is crucial for reaching a broad audience. Each channel serves a unique purpose and
audience, ensuring that information is accessible to all members of the community. In addition to
providing updates, fostering an open dialogue with students, parents, and tutors is vital for
addressing concerns and gathering feedback. This open communication builds trust, encourages
collaboration, and ensures that the program remains responsive to the needs of its participants.
Moreover, communication must be culturally sensitive, respecting and valuing the diversity within
the community. By being culturally aware, programs can enhance inclusivity and engagement,
making all stakeholders feel valued and understood. Clear messaging is also essential, as it prevents
misunderstandings and ensures that all communication is concise and accessible, helping to
maintain a positive and transparent relationship with the community.

Maintaining Stakeholder Relationships

Building strong relationships with stakeholders is critical for ensuring ongoing support for tutoring
programs. Regular communication is key to maintaining these relationships, as it keeps stakeholders
informed, engaged, and invested in the program’s success. Effective strategies include maintaining
regular updates through newsletters, holding meetings with stakeholders to discuss program
developments, and providing detailed reports on program outcomes and impact. Collaboration is
another vital component, as working together with stakeholders to identify and address program
needs ensures that their perspectives and expertise are integrated into the decision-making
process. By involving stakeholders in program planning and decision-making, the program gains
valuable insights and fosters a sense of ownership and commitment among all parties involved. This
collaborative approach with stakeholders, particularly in program planning and decision-making,
ensures that their insights and expertise are leveraged, strengthening the program’s foundation.

Highlighting Success

Promoting the visibility of a tutoring program is essential for attracting support and resources that
contribute to its sustainability and growth. Marketing and outreach strategies play a significant role
in this effort. Utilizing social media platforms to share program updates and success stories can
effectively engage a wider audience, including potential supporters and collaborators. Participating
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in community events is another powerful way to raise awareness and engage with the public,
demonstrating the program’s value and impact within the community. Additionally, seeking media
coverage can highlight the program’s achievements and broaden its reach, attracting further interest
and resources. By actively promoting the program, stakeholders and the broader community
become more aware of its benefits, which can lead to increased support and involvement.

Showcasing success stories is another impactful way to demonstrate the effectiveness of tutoring
programs and attract ongoing support. Sharing student testimonials provides personal insights into
how the program has positively affected individual students, making the program’s impact more
relatable and compelling. Developing case studies that highlight successful program outcomes
offers a more detailed analysis of how the program has contributed to student achievement,
providing evidence of its effectiveness. Visual content, such as videos and infographics, can be
particularly powerful in showcasing the program’s impact, as it engages audiences in a dynamic and
easily digestible format. These success stories not only validate the program’s efforts but also
inspire continued involvement and support from stakeholders and the broader community.

Parent and Community Involvement

Parental involvement is a critical factor in fostering student success. Extensive research consistently
demonstrates that students whose parents are actively engaged in their education tend to perform
better academically, exhibit improved behavior, and maintain higher attendance rates. This
involvement creates a supportive learning environment that extends beyond the classroom,
reinforcing the value of education at home. When parents are engaged, students are more likely to
feel motivated and valued, which can significantly enhance their academic achievement and overall
well-being. Parental involvement not only benefits individual students but also contributes to a more
positive and inclusive school culture, where the emphasis on education is a shared responsibility
between educators and families.

Building a Network of Support

Engaging parents in the educational process also helps build a supportive community around the
school. When parents, teachers, and administrators collaborate effectively, they create a network of
support that benefits students and enhances the overall educational experience. This collaboration
can lead to an improved school culture, where resources are more readily available and there is a
stronger sense of community. By working together, these stakeholders can address challenges more
effectively and create an environment where every student has the opportunity to thrive. The
collective efforts of parents, educators, and the broader community are essential for building a
school environment that is conducive to learning and personal growth.

Encouraging Involvement

Active involvement of parents and the community is essential for the success of tutoring programs.
Schools can organize workshops and informational sessions to educate parents about the tutoring
program and how they can support their children’s learning. These sessions help build
understanding and garner support from parents, empowering them to become more effective
educational partners. Additionally, involving community members as volunteer tutors or mentors
strengthens the support network for students, offering them additional resources and guidance.



Developing partnerships with local organizations can further enhance the program by bringing in
additional expertise and resources. Establishing regular communication channels with parents and
community members ensures that they remain informed and engaged, which is crucial for
maintaining their involvement. Hosting recognition events to honor the contributions of parents,
volunteers, and community partners helps build a sense of community and appreciation, reinforcing
the importance of their roles in the educational process.

Prioritize Consistent Communication

Effective communication is vital for maintaining strong relationships between schools, parents, and
the community. Regular updates through newsletters, emails, and other communication tools keep
parents informed about their child’s progress, upcoming events, and important announcements.
This consistent communication helps build trust and ensures that parents are actively involved in
their child's educational journey. Parent-teacher conferences offer valuable opportunities for direct
communication between parents and educators, allowing for personalized discussions about a
student's strengths, areas for improvement, and strategies for support. These conferences should
be characterized by active listening, clear communication, and collaborative goal-setting, ensuring
that both parents and teachers are aligned in their efforts to support the student.

Resources for Families

Providing parents with resources to support their child's learning is a crucial component of parental
involvement. Educational workshops can empower parents with the knowledge and skills they need
to help their children succeed academically. These workshops can cover a range of topics, such as
literacy development, math strategies, and effective study habits, making parents feel more
confident and capable in their role as educational partners. In addition to in-person workshops,
online resource portals can provide parents with easy access to educational materials, tools, and
information. These portals can include instructional videos, reading lists, and interactive activities
that parents can use to reinforce their child's learning at home. Ensuring that these resources are
user-friendly and accessible is key to their effectiveness, as it enables parents to actively participate
in their child's education regardless of their own educational background or time constraints.

Communication Strategies

Establishing an Effective Ecosystem

Collaboration between tutors and school staff is pivotal in enhancing student outcomes, as it fosters
a cohesive learning environment tailored to meet the individual needs of each student. When tutors
and teachers work together, they can share valuable insights and strategies that address specific
academic challenges, leading to improved performance and overall well-being for students. This
partnership allows for a more holistic approach to education, where both tutors and school staff
contribute to a unified plan of action that aligns with the student’s academic journey. By creating a
collaborative atmosphere, students receive consistent messages and support from all sides, which
reinforces their learning and fosters their academic growth.
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A unified support system is crucial for ensuring that all educational stakeholders are working
towards common goals. Regular communication and collaboration among tutors, teachers, and
school staff are key components of this system, as they help create a consistent and supportive
learning environment for students. This unified approach enables the identification and resolution of
any gaps in support, ensuring that students receive comprehensive assistance tailored to their
unique needs. By aligning efforts and maintaining open lines of communication, the educational
team can provide a more seamless and effective support network, which is essential for fostering
student success.

Fostering Trust and Respect

Building strong partnerships between tutors and school staff begins with establishing trust and
mutual respect. Open and honest communication is fundamental to this process, as it demonstrates
a shared commitment to the goal of student success. Trust can be cultivated through regular
interactions, transparency in decision-making, and a willingness to listen and respond to each
other's concerns and suggestions. These elements create a collaborative environment where all
parties feel valued and are more willing to contribute their best efforts. Regular communication
channels, such as scheduled meetings, email updates, and collaborative platforms, are also
essential for maintaining these strong partnerships. Consistent communication ensures that
everyone remains on the same page and can quickly address any issues, fostering a more effective
and supportive educational environment.

The Importance of Roles and Time Management

Defining clear roles and responsibilities is crucial for effective collaboration between tutors and
school staff. Each party must understand their specific duties and how they contribute to the overall
goals of the tutoring program. This clarity helps prevent misunderstandings and ensures that tasks
are completed efficiently. However, while individual roles are important, identifying shared
responsibilities is equally critical. Collaborative tasks, such as monitoring student progress and
adjusting instructional strategies, should be approached as joint efforts. This shared responsibility
not only fosters a sense of teamwork but also encourages collective ownership of student success,
which is vital for the program’s effectiveness.

Coordinating tutoring schedules with classroom activities is essential for maximizing the impact of
tutoring sessions. Tutors should work closely with teachers to understand the curriculum and
upcoming assignments, ensuring that tutoring sessions complement and reinforce classroom
learning. This alignment helps students see the relevance of tutoring in their overall academic
progress and enables them to apply what they learn in both settings. Flexible scheduling options are
also important to accommodate the diverse needs of students and school staff. Offering tutoring
sessions before or after school, during lunch breaks, or even on weekends provides students with
multiple opportunities to receive the support they need, ensuring that no student is left without the
necessary resources to succeed. By prioritizing coordination and flexibility, tutoring programs can
better support student learning and contribute to their overall academic success.



Collaborating with Local Organizations and Businesses

Community outreach programs can build support for tutoring initiatives by involving local residents,
organizations, and leaders. Outreach efforts might include informational sessions, volunteer
recruitment drives, and partnerships with community groups. Social media platforms are powerful
tools for engaging the community, sharing success stories, and soliciting donations. Regular
updates, interactive content, and targeted campaigns can increase visibility and support for the
tutoring program.

Mentorship and Collaboration for Professional Development

Creating a strong support system is crucial for the success and sustainability of tutoring programs,
both for the professional development of tutors and the overall impact of the program. One of the
most effective ways to support tutors is through a structured mentorship program. Pairing new
tutors with experienced mentors can provide invaluable guidance and support, helping them
navigate challenges and develop their skills more effectively. Regular check-ins between mentors
and mentees allow for ongoing communication, where tutors can discuss their progress, share
difficulties, and receive tailored advice. Additionally, offering professional development
opportunities, such as workshops or training sessions, ensures that tutors continue to grow in their
roles, stay updated with the latest educational practices, and remain motivated and engaged. This
mentorship approach not only improves tutor retention but also enhances the overall quality of the
tutoring provided.

Building strong community partnerships is another essential component in creating a robust support
system for tutoring programs. These partnerships can significantly enhance the program's
sustainability by providing additional resources, support, and opportunities for collaboration.
Partnering with local businesses, for instance, can lead to sponsorships or in-kind donations that
reduce costs and expand the program's reach. Collaborating with non-profit organizations can help
extend the program's impact by tapping into their networks and expertise, allowing for broader and
more inclusive service delivery. Engaging volunteer networks within the community can also be a
powerful strategy, as it brings in additional hands-on support, fosters a sense of community
involvement, and strengthens the overall mission of the tutoring program. By leveraging these
partnerships, tutoring programs can build a more resilient, resource-rich environment that benefits
students, tutors, and the community as a whole.

Support Systems for Tutors

Building a strong support system for tutoring programs also involves multiple strategies that go
beyond mentorship and community partnerships. Establishing peer support networks, such as
collaborative groups and online forums, fosters a sense of community among tutors, allowing them
to share experiences, strategies, and challenges. Comprehensive onboarding programs are also
crucial, with orientation sessions and resource guides ensuring that new tutors start with a solid
foundation and have ongoing access to information. Feedback mechanisms, including regular
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surveys and feedback loops, are essential for continuously improving the program by identifying
areas where additional support may be needed and ensuring that tutors feel heard and valued.

In addition to these foundational elements, providing access to mental health and wellbeing
resources, such as counseling services and wellbeing workshops, supports tutors in managing stress
and maintaining a healthy work environment. Recognition and reward systems, like Tutor of the
Month awards and professional development incentives, help keep tutors motivated and
appreciated. Administrative support, through dedicated coordinators and tools that reduce logistical
burdens, ensures that tutors can focus more on teaching. Finally, engaging parents and families
through workshops and regular communication strengthens the broader support network around
students, enhancing the overall effectiveness of the tutoring program. By integrating these
strategies, a tutoring program can create a robust, multi-faceted support system that promotes both
tutor satisfaction and student success.

Summary

Effective tutoring programs rely on strong, collaborative relationships with parents, school staff, and
community partners. By keeping everyone informed through regular updates and creating open
channels for feedback, programs can build a supportive network around students. Engaging parents
with resources, such as workshops and online tools, empowers them to reinforce learning at home.
Partnerships with local organizations bring additional resources, from volunteers to funding support,
while coordinated efforts with school staff align tutoring with classroom goals. This integrated
approach fosters a community committed to student success and builds long-term investment in the
program.




17. Sustainability and Scalability
Budgeting

Budgeting is a critical step in ensuring the sustainability and effectiveness of tutoring programs. A
well-structured budget helps in planning, allocating resources, and monitoring expenditures. It
includes detailed projections of all costs associated with the program, from salaries to materials and
technology.

Key expenses in a tutoring program typically include personnel costs, training and development,
materials and supplies, technology, facility costs, transportation, and marketing. Understanding
these expenses helps create a realistic budget and identify potential funding gaps.

Effective resource allocation is critical for sustainability. This involves prioritizing spending and
ensuring that resources are used efficiently. Key strategies include:

e Budgeting: Creating a detailed budget that accounts for all program expenses.

e Prioritization: Allocating resources to the most impactful areas, such as tutor training and
student support.

e Monitoring: Regularly reviewing resource allocation to identify and address inefficiencies.
Budget Management

Creating a detailed budget plan is a fundamental step in ensuring the transparent and efficient use
of funds within a tutoring program. This plan should comprehensively outline all expenses, including
tutor salaries, educational materials, technology, and other operational costs. By meticulously
detailing these expenses, the program can ensure that every financial aspect is accounted for,
reducing the likelihood of unforeseen costs and enabling better financial management. A
well-structured budget plan not only aids in the smooth execution of the program but also provides
clarity and transparency to stakeholders and funders, fostering trust and confidence in the
program’s financial stewardship.

Effective financial oversight is critical to maintaining accountability and ensuring that funds are used
appropriately and transparently. Assigning a dedicated financial manager to oversee the budget is
essential for monitoring expenditures and making sure that funds are allocated efficiently. Regular
financial reporting and adherence to accounting standards are key components of this oversight,
providing a clear record of how funds are being used. Additionally, conducting regular audits further
strengthens financial accountability by offering an independent review of financial practices. These
audits build trust with stakeholders and funders by demonstrating responsible management of
resources, which is crucial for maintaining ongoing support and funding.

Including a contingency fund in the budget is vital for addressing unexpected expenses that may
arise during the program’s operation. Contingency planning ensures that the program can continue
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smoothly even in the face of unforeseen financial challenges, providing a safety net that prevents
disruptions. Alongside contingency planning, regularly conducting cost-benefit analyses is important
for assessing the financial efficiency of the program. The U.S. Department of Defense has a simple
breakdown of cost-benefit analysis here. This analysis helps identify areas where costs can be
reduced without compromising the quality of the services provided. By continuously evaluating the
cost-effectiveness of the program, decision-makers can make informed adjustments that enhance
financial sustainability.

Prioritizing spending is important for ensuring that funds are directed toward areas that have the
greatest impact on the program’s effectiveness. Key areas such as tutor salaries, training, and
educational materials should be prioritized, as they directly contribute to the quality of the tutoring
provided. Regularly reviewing and adjusting the budget based on the program's needs and outcomes
ensures that resources are used efficiently and that any emerging needs are promptly addressed. By
maintaining a focus on high-impact areas, the program can maximize its effectiveness while staying
within budget constraints, ultimately contributing to better student outcomes and program success.

Sustaining long-term funding is critical for the longevity and success of any tutoring program.
Developing a comprehensive funding plan is essential for securing and maintaining financial support
over the long term. This plan should include strategies for diversifying funding sources, reducing
reliance on a single source, and enhancing financial stability. Potential funding sources could include
government grants, private donations, corporate sponsorships, and fundraising events. By
cultivating a diverse funding portfolio, the program can mitigate the risks associated with funding
shortfalls and ensure continued operation even in challenging financial climates. Additionally, having
contingency plans in place for potential funding shortfalls further strengthens the program’s
financial resilience, ensuring that it can continue to provide valuable services to students over the
long term.

Scaling Best Practices

Launching pilot programs in a few schools can be a first step in implementing a new tutoring model.
These pilots provide a controlled environment to test the program, identify any initial challenges,
and gather valuable data. By starting on a smaller scale, the program can be refined and improved
before broader implementation. Collecting feedback from students, tutors, teachers, and
administrators during the pilot phase is crucial. This feedback helps pinpoint what works well and
what needs adjustment, ensuring that any necessary changes are made to enhance the program's
effectiveness.

Engaging stakeholders early in the pilot process is also key to building support for the program.
Involving teachers, parents, and administrators from the outset fosters a sense of ownership and
commitment, making them more likely to advocate for the program as it expands. Their insights can
also help tailor the program to better meet community needs. Thorough documentation of the pilot
process, including challenges, solutions, and outcomes, is important for scaling the program to
additional schools. This documentation serves as a roadmap, helping to apply lessons learned and
increase the chances of success as the program grows.


https://open.defense.gov/Portals/23/Documents/Regulatory/Cost-Benefit%20Analysis.pdf

Expanding Successful Models

Gradual rollout is an effective strategy for expanding a tutoring program, beginning with the schools
most in need and gradually scaling up. This phased approach allows for manageable growth,
ensuring that each new phase is well-supported and that the program can adapt to any challenges
that arise during implementation. By expanding in stages, the program can maintain focus on quality
and effectiveness while ensuring that the necessary resources and support are in place for each new
group of schools.

To ensure consistency and quality across all schools as the program expands, it's essential to
document and share best practices. This helps maintain high standards and replicates successful
strategies in new settings. Establishing support structures, such as regional coordinators and
training hubs, provides ongoing guidance and assistance to schools as they implement the program.
Investing in capacity building for schools and tutors is also crucial for the program's long-term
sustainability, enabling them to manage and deliver the program independently. Additionally,
developing evaluation metrics to monitor the success of the scaled program is key to ensuring that it
remains effective and continues to have a positive impact. Continuous evaluation allows for ongoing
adjustments and improvements, keeping the program on track as it grows.

Strategies for Continued Success

Ensuring that tutoring programs maintain high-quality standards is crucial for their success and
impact. One effective strategy is to conduct regular program audits, which serve as a comprehensive
review of the program’s effectiveness. These audits can include performance reviews that assess
tutor effectiveness and student outcomes, ensuring that the tutoring provided is meeting the desired
educational goals. Additionally, collecting feedback from students, tutors, and stakeholders during
these audits is essential for gaining insights into the program’s strengths and areas for improvement.
Based on the findings from the audits, developing targeted improvement plans helps address any
identified issues, thereby enhancing the overall quality of the program.

Implementing robust quality assurance measures is another key aspect of maintaining high
standards in tutoring programs. Standardized procedures for tutoring sessions and assessments
ensure consistency across the program, providing a uniform framework that all tutors can follow.
Comprehensive training programs are also vital, equipping tutors with the necessary skills and
knowledge to deliver high-quality instruction aligned with the program’s standards. Continuous
monitoring of the program’s quality through regular check-ins and assessments allows for ongoing
adjustments to be made, ensuring that the program remains effective and meets its goals over time.

To stay relevant and effective, tutoring programs must adapt to the ever-evolving landscape of
education. Staying informed about the latest educational trends is essential for this adaptability.
Tutors and program administrators should engage in professional development opportunities to
keep up with new teaching methodologies, technological advancements, and educational research.
Regularly reviewing current research and best practices in education ensures that the program is
grounded in proven strategies. Networking with other educators and professionals also provides
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valuable insights and allows for the sharing of innovative ideas and successful practices, further
enhancing the program’s ability to meet evolving educational needs.

Flexibility in program design is crucial for adapting to the diverse and changing needs of students.
Developing a customizable curriculum that can be easily adjusted to cater to different learning styles
and educational requirements is a key strategy. This flexibility allows the program to be responsive
to the specific needs of each student, ensuring personalized learning experiences. Additionally,
implementing responsive planning processes enables quick adjustments to be made when
necessary, keeping the program aligned with current demands. Establishing feedback loops where
input is continuously gathered from students, tutors, and stakeholders is also essential. These
feedback loops allow the program to make ongoing changes that reflect the needs of the
participants, ensuring that the tutoring remains effective and relevant.

Summary

Sustainability and scalability in tutoring programs depend on effective budgeting, resource
allocation, and long-term funding strategies. A detailed budget that accounts for personnel,
materials, technology, and operational costs ensures transparent financial management. Regular
monitoring, audits, and contingency planning strengthen accountability and financial resilience.
Diversifying funding sources, such as grants, donations, and sponsorships, mitigates risks and
secures ongoing support.

Scaling best practices begins with pilot programs to test and refine models before broader
implementation. Engaging stakeholders early fosters community support and enables tailored
program design. Gradual rollout prioritizes high-need schools and ensures quality through
documented best practices, regional support, and capacity building. Regular evaluation during
scaling maintains program consistency and effectiveness.

To sustain success, programs must adapt to evolving educational needs by staying informed on
trends, fostering professional development, and implementing robust quality assurance measures.
Flexibility in curriculum and feedback-driven adjustments ensure personalized and relevant learning
experiences, supporting long-term impact and scalability.




18. School and District Safety and Security

As part of our commitment to safety, Florida schools adhere to comprehensive security protocols
guided by the Florida Department of Education (FDOE) Office of Safe Schools. Tutors and visitors
must be aware of essential procedures to ensure a safe environment for students, staff, and the

community.

Need to Knows

e Check-In Requirements

o

O

Jessica Lunsford Act Compliance: All tutors and visitors must sign in upon entering and
sign out upon leaving the campus using the designated Check-In System. This system
is essential for tracking campus access and ensuring compliance with security
requirements.

Identification: Tutors, volunteers, and contract personnel must wear visible
identification badges at all times, according to F.S. 1012.467(8)(a-d).

e Background Screening

O

Level 2 Screening: Personnel with direct student contact (including tutors) require
Level 2 background checks, according to F.5.1012.467(7)(a). This screening must be
completed before access to campus is granted.

Quarterly Verification: Schools will regularly verify that all contract personnel have
completed Level 1 or Level 2 screenings, as applicable, ensuring ongoing compliance.

e School Safety Officers (SRO/SSO/Guardians)

o

Presence on Campus: F.S.1006.12 dictates that School Resource Officers or
designated Guardians must be present during school hours and special events. All
security personnel must sign in/out daily.

e Emergency Drills and Procedures

o

Monthly Drills: Fire and lockdown drills are conducted monthly. Tutors and visitors are
expected to follow staff directions and participate as required, per F.A.C. 6A-1.0018.

Active Assailant Training: Per F.S5.1006.07, all personnel, including visitors, should
familiarize themselves with emergency response procedures. Training sessions are
held annually, with participation required to maintain awareness of emergency
protocols.

e Incident Reporting
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https://www.fldoe.org/safe-schools/
https://www.flsenate.gov/Session/Bill/2005/1877/ByCategory/
http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1012/Sections/1012.467.html#:~:text=The%20Department%20of%20Education,recipient%20of%20the%20badge.
http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1012/Sections/1012.467.html#:~:text=The%20Department%20of,s.%20435.12.
http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&Search_String=&URL=1000-1099/1006/Sections/1006.12.html
https://www.flrules.org/gateway/ruleno.asp?id=6A-1.0018
http://www.leg.state.fl.us/statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1006/Sections/1006.07.html
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o Timely Notification: Any incident involving a safety concern (e.g., unlocked doors,
threats, or injuries) should be reported immediately to school staff, per
F.5.1006.07(4)(b).

o Parental Communication: In the event of significant incidents, schools will notify
parents in consultation with local authorities to ensure coordinated responses.

e Threat Assessment and Mental Health Resources

o Threat Reporting: The FortifyFL app allows students, staff, and community members to
report suspicious activity. Schools display information about FortifyFL on their
websites and campus.

o Mental Health Support: School districts must offer access to mental health services,
pursuant to F.5.1006.041. Tutors and visitors should be aware of referral processes
and support resources available on campus.

e Visitor Access and School Security

o Access Points: As of August 2024, all Florida school gates and doors must remain
closed and locked, according to F.5.1006.07(6)(f). Tutors and visitors should enter only
through designated access points and adhere to all security procedures.

o Panic Alert System: F.5.1006.07(4)(c) dictates that Florida public schools must have
mobile panic alert systems to coordinate emergency responses with local authorities.
These systems are accessible throughout each campus.

Compliance and Enforcement

All tutors and visitors are expected to follow these guidelines to maintain a secure environment.
Violations may result in restricted campus access and corrective actions as per Florida Statutes and
Administrative Code.

Summary

Florida schools prioritize safety with strict security protocols guided by the FDOE Office of Safe
Schools, ensuring a secure environment for students, staff, and visitors. Key measures include
check-in requirements under the Jessica Lunsford Act, where tutors and visitors must sign in and
wear identification badges on campus. Tutors undergo Level 2 background screening before working
with students, with periodic verification to ensure ongoing compliance. School Resource Officers or
designated guardians are present, and emergency protocols involve regular drills, active assailant
training, and immediate incident reporting. Schools also provide mental health resources and a
threat-reporting app, FortifyFL, to encourage proactive safety measures. Access points are
monitored, with entry restricted to designated areas and supported by campus-wide mobile panic
alert systems to enable rapid responses. Non-compliance with these procedures may lead to
restricted access, ensuring adherence to Florida safety standards.


http://www.leg.state.fl.us/statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1006/Sections/1006.07.html#:~:text=Provide%20timely%20notification%20to%20parents%20of%20threats%20pursuant%20to%20policies%20adopted%20under%20subsection%20(7)%20and%20the%20following%20unlawful%20acts%20or%20significant%20emergencies%20that%20occur%20on%20school%20grounds%2C%20during%20school%20transportation%2C%20or%20during%20school%2Dsponsored%20activities
https://getfortifyfl.com/
http://www.leg.state.fl.us/statutes/index.cfm?App_mode=Display_Statute&Search_String&URL=1000-1099/1006/Sections/1006.041.html#:~:text=Each%20school%20district,with%20appropriate%20services.
http://www.leg.state.fl.us/statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1006/Sections/1006.07.html#:~:text=All%20gates%20or,and%20school%20personnel.
http://www.leg.state.fl.us/statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1006/Sections/1006.07.html#:~:text=Each%20public%20school,and%20mobile%20activations.

19. Toolkit and Resources

The resources and links in this section are intended to provide stakeholders with additional
information and tangible supports for building and maintaining High-Impact Tutoring programs. As
new resources become available, they will be added to this comprehensive list.

Basics

e \What is High-Impact Tutoring?: Adaptable presentation of evidence of effectiveness and
characteristics of high-impact tutoring.

e Tutoring Research Synthesis/Agenda: Synthesis of existing research outlining key drivers of
effectiveness in successful tutoring programs.

e Types of Tutoring: Effectiveness

e Design Principles for Accelerating Student Learning With High-Impact Tutoring (research
brief)

e High-Impact Tutoring Standards: A set of standards established by a diverse group of
researchers and practitioners (TQIS Advisory Group) that identify the key characteristics of an
effective tutoring program.

Program Design

e Tutoring Progsram Model Dimensions Planning Tool

e Developing a Value Proposition

e Logic Model Guidance and Template

e Tutoring Program Selection Toolkit

Tutors
Recruitment and Selection

e Tutor Description Guidan

e Tutor Recruitment Strategy

e Recruiting College Students to be Tutors

e Tutor Selection Strategy

e Blue Engine Teaching Apprentice Job Description

e Webinar: Scaling Tutoring through Federal Work-Study Partnerships
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https://studentsupportaccelerator.com/sites/default/files/Presentation%20-%20What%20is%20High-Impact%20Tutoring.pdf
https://studentsupportaccelerator.com/sites/default/files/Accelerator_Research_Agenda.pdf
https://studentsupportaccelerator.org/briefs/types-of-tutoring
https://studentsupportaccelerator.org/briefs/accelerating-student-learning-with-high-Impact-tutoring
https://studentsupportaccelerator.org/tqis/quality-standards
https://studentsupportaccelerator.org/people/tqis-advisory
https://studentsupportaccelerator.org/tutoring/tutoring-program-model-dimensions-planning-tool
https://studentsupportaccelerator.org/tutoring/developing-value-proposition
https://studentsupportaccelerator.org/tutoring/logic-model-guidance-and-template
https://studentsupportaccelerator.org/tutoring-program-selection-toolkit
https://studentsupportaccelerator.org/tutoring/tutors/recruitment-and-selection/tutor-job-description-guidance
https://studentsupportaccelerator.org/tutoring/tutors/recruitment-and-selection/tutor-recruitment-strategy
https://studentsupportaccelerator.org/studies/answering-call-how-changes-salience-job-characteristics-affects-college-students-decisions
https://studentsupportaccelerator.org/tutoring/tutors/recruitment-and-selection/tutor-selection-strategy
https://studentsupportaccelerator.org/tutoring/blue-engine-teaching-apprentice-job-description
https://www.edweek.org/events/webinar/scaling-tutoring-through-federal-work-study-partnerships
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e Tutor Recruitment and Selection Implementation Checklist

Screening and Expectations

e Tutor Background Check Guidance

e Setting Expectations with Tutors

Training and Support

e Pre-Service Training Guidance

e In-Service Training & Support Guidance

e Tutor Training Toolkit
e Saga Tutor Training Topics

e Pre-Service Training Course

e Professional Learning Toolkit for Early Literacy Tutors

e Tutor Training Topic Guidance

Tools for Tutor Evaluation

e Tutor In-Service Training and Support Guidance
e Example Partial Rubric

e Example Tutor Fidelity Checklist

Instruction
Content

e Aligning Tutoring Curriculum to School Curriculum

o Webinar: Aligning Tutoring Curriculum to School Curriculum

e Saga Sample Lesson Activity

e Personalizing a Tutoring Session
o Webinar: Personalizing Tutoring Sessions

e Accessibility Checklist

e Tips for Creating Data-Informed Student Groups

e \Webinar: Session Content

° Middle Gr Math Tutoring Material


https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fstudentsupportaccelerator.org%2Ftutoring%2Ftutors%2Frecruitment-and-selection&data=05%7C02%7Cshanarafalski%40ufl.edu%7C5a2728ce2aa74f84387708dd1bb6b81d%7C0d4da0f84a314d76ace60a62331e1b84%7C0%7C0%7C638697193757473670%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=n1G3kDUbkzyYcklXxMHT9fGgxIHcUxPD7GDbDSQgwtI%3D&reserved=0
https://studentsupportaccelerator.org/tutoring/tutors/screening-expectations/tutor-background-check-guidance
https://studentsupportaccelerator.org/tutoring/tutors/screening-expectations/setting-expectations-tutors
https://studentsupportaccelerator.org/tutoring/tutors/training-support/pre-service-training-guidance
https://studentsupportaccelerator.org/tutoring/tutors/training-support/service-training-support-guidance
https://studentsupportaccelerator.org/tutor-training-toolkit
https://studentsupportaccelerator.org/tutoring/saga-summer-tutor-training-topics-glance
https://www.sagaeducation.org/sagacoach
https://studentsupportaccelerator.org/elt
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fstudentsupportaccelerator.org%2Ftutor-training-toolkit%2Ftraining-development-guidance%2Ftopic&data=05%7C02%7Cshanarafalski%40ufl.edu%7C5a2728ce2aa74f84387708dd1bb6b81d%7C0d4da0f84a314d76ace60a62331e1b84%7C0%7C0%7C638697193757485033%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=8jq27kTzsQtgSLynxM6aCkR8E%2BpZRjOQvBwcafS9190%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fstudentsupportaccelerator.org%2Ftutoring%2Ftutors%2Ftraining-support%2Fservice-training-support-guidance&data=05%7C02%7Cshanarafalski%40ufl.edu%7C5a2728ce2aa74f84387708dd1bb6b81d%7C0d4da0f84a314d76ace60a62331e1b84%7C0%7C0%7C638697193757491588%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=9w8Vo77PB7ZsGm6OQt8ONmIZO4AVG%2BZbjSWx8X7HYoc%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fstudentsupportaccelerator.org%2Ftutoring%2Fdata-use%2Fmeasures-data-collection%2Fexamples-data-collection-tools%23rubrics&data=05%7C02%7Cshanarafalski%40ufl.edu%7C5a2728ce2aa74f84387708dd1bb6b81d%7C0d4da0f84a314d76ace60a62331e1b84%7C0%7C0%7C638697193757497851%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=tm7Ik2p19sUnjoB8KUSPEf3ygiM49Nn%2Bdqd0MVq8xQM%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fstudentsupportaccelerator.org%2Fsites%2Fdefault%2Ffiles%2FTutors%2520-%2520In-Service%2520Training%2520-%2520Phoneme%2520Blending.docx&data=05%7C02%7Cshanarafalski%40ufl.edu%7C5a2728ce2aa74f84387708dd1bb6b81d%7C0d4da0f84a314d76ace60a62331e1b84%7C0%7C0%7C638697193757512043%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=w95eQlykEwA4LHYpOEEkkByQT%2BSeWR2F7J5XB30lQEk%3D&reserved=0
https://studentsupportaccelerator.org/tutoring/instruction/session-content/aligning-tutoring-curriculum-school-curriculum
https://studentsupportaccelerator.org/webinars/aligning-tutoring-curriculum-school-curriculum
https://studentsupportaccelerator.org/tutoring/instruction/session-content/aligning-tutoring-curriculum-school-curriculum/session-content/saga-sample-lesson-activity
https://studentsupportaccelerator.org/tutoring/instruction/session-content/personalizing-tutoring-session
https://studentsupportaccelerator.org/webinars/personalizing-tutoring-sessions
https://studentsupportaccelerator.org/tutoring/instruction/session-content/tutoring/accessibility-checklist
https://studentsupportaccelerator.org/tutoring/instruction/session-content/tips-creating-data-informed-student-groups
https://studentsupportaccelerator.org/webinars/session-content
https://www.sagaeducation.org/saga-curriculum

Structure

e Example Tutoring Session Structure

e \Webinar: Session Structure
Facilitation

e Facilitation Moves Checklist: One-on-One Tutoring

e Effective Facilitation Guidelines: Small-Group Tutoring

Relationship-Building

e Strong, Academically Focused, Tutor-Student Relationships

e Relationship-Building Activities

e Culturally Relevant and Inclusive Tutoring

e Cultivating a Growth Mindset

e Matching Tutors with Students

Learning Integration
e Tutor-Family Communication: Crafting an Introductory Statement for Families
e High-Impact Tutoring: Family and Caregiver Toolkit

e Parent Permission Slip for In-School Tutoring: English and Spanish

e Tutor-Family Communication Continual Updates

e Tutor-Student Goal Setting Conferences

e Goals Master List Example Tracker

e School-Program Communication: Kickoff Meeting Agenda

e Teacher-Tutor Communication: Kickoff Meeting Agenda

e Teacher-Tutor Communication: Continual Updates

Data Use

Actionable Steps

e Webinar: How to use data to improve K-12 Tutoring
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https://studentsupportaccelerator.org/tutoring/instruction/session-structure/example-tutoring-session-structure
https://studentsupportaccelerator.org/webinars/session-structure
https://studentsupportaccelerator.org/tutoring/instruction/session-facilitation/facilitation-moves-checklist-one-one-tutoring
https://studentsupportaccelerator.org/tutoring/instruction/session-facilitation/effective-facilitation-guidelines-small-group-tutoring
https://studentsupportaccelerator.org/tutoring/instruction/relationship-building/strong-academically-focused-tutor-student-relationships
https://studentsupportaccelerator.org/tutoring/instruction/relationship-building/relationship-building-activities
https://studentsupportaccelerator.org/tutoring/instruction/relationship-building/culturally-relevant-and-inclusive-tutoring-sessions
https://studentsupportaccelerator.org/tutoring/instruction/relationship-building/cultivating-growth-mindset
https://studentsupportaccelerator.org/tutoring/instruction/relationship-building/matching-tutors-students
https://studentsupportaccelerator.org/tutoring/learning-integration/stakeholder-engagement/tutorprogram-family-communication-crafting-introductory-statement-families
https://studentsupportaccelerator.org/family-caregiver-toolkit
https://studentsupportaccelerator.org/tutoring/learning-integration/stakeholder-engagement/tutorprogram-family-communication-crafting-introductory-statement-families
https://studentsupportaccelerator.org/tutoring/learning-integration/stakeholder-engagement/tutorprogram-family-communication-continual-updates
https://studentsupportaccelerator.org/tutoring/learning-integration/stakeholder-engagement/tutor-student-goal-setting-conferences
https://studentsupportaccelerator.org/tutoring/learning-integration/stakeholder-engagement/goals-master-list-example-tracker
https://studentsupportaccelerator.org/tutoring/learning-integration/stakeholder-engagement/tutoring-program-school-communication-kickoff-meeting-agenda
https://studentsupportaccelerator.org/tutoring/learning-integration/stakeholder-engagement/teacher-tutor-communication-kickoff-meeting-agenda
https://studentsupportaccelerator.org/tutoring/learning-integration/stakeholder-engagement/teacher-tutor-communication-continual-updates
https://studentsupportaccelerator.org/events/webinar-how-use-student-data-improve-k-12-tutoring

High-Impact Tutoring: Best Practices and Guidebook

Measures & Data Collection

e Developing a Performance Measurement Plan

e Performance Measurement Plan Template
e Data Collection Tools Examples (Surveys, Rubrics, and Assessments)
o Tutoring Surveys

e Student Data Privacy Guidance

Evaluation & Improvement

e Developing Routines for Regular Data Review

e Standard Data Review Protocol

e Student Data Review Protocol

Implementation
e Challenges and Solutions to Implementing Tutoring at Scale
e Early Lessons from Implementing High-Impact Tutoring at Scale

e Learning Curve: Lessons from the Tutoring Revolution in Public Education

e Qutcomes-Based Contracting for Tutoring: Insights and Recommendations

e Integrating High-Impact Tutoring with Multi-tiered Systems of Support (MTSS

e Paraprofessionals as High-Impact Tutors: Opportunity and Guidance

Scheduling Support

e Tennessee Score Scheduling Guidance (developed by Public Impact for Tennessee) Pages
9-13

e NSSA District Playbook: Scheduling Sessions

e Master Schedule Examples: Texas Education Agency

e Site Visit Checklist

NSSA Tools for Tutoring

e https://studentsupportaccelerator.org/tutoring/tool-appendix/tutors

20. Glossary of Common Tutoring Language


https://studentsupportaccelerator.org/tutoring/data-use/measures-data-collection/developing-performance-measurement-plan
https://studentsupportaccelerator.org/tutoring/data-use/measures-data-collection/performance-management-plan-template
https://studentsupportaccelerator.org/tutoring/data-use/measures-data-collection/examples-data-collection-tools
https://studentsupportaccelerator.org/research/tutoring-surveys
https://studentsupportaccelerator.org/tutoring/data-use/measures-data-collection/student-data-privacy-guidance
https://studentsupportaccelerator.org/tutoring/data-use/evaluation-improvement/developing-routines-regular-data-review
https://studentsupportaccelerator.org/tutoring/data-use/evaluation-improvement/standard-data-review-protocol
https://studentsupportaccelerator.org/tutoring/data-use/evaluation-improvement/student-data-review-protocol
https://studentsupportaccelerator.org/briefs/challenges-solutions-implementing-tutoring-at-scale
https://studentsupportaccelerator.com/briefs/early-lessons
https://studentsupportaccelerator.org/briefs/learning-curve
https://studentsupportaccelerator.org/briefs/outcomes-based-contracting-in-tutoring
https://studentsupportaccelerator.org/briefs/integrating-high-impact-tutoring-with-mtss
https://studentsupportaccelerator.org/briefs/paraprofessionals-high-impact-tutors-opportunity-and-guidance
https://www.tn.gov/content/dam/tn/education/esser-planning-resources/TDOE-TNALLCorps-Guidance_FINAL.pdf
https://publicimpact.com/
https://studentsupportaccelerator.org/district-playbook/section-4/scheduling-sessions
https://tea.texas.gov/academics/learning-support-and-programs/accelerated-instruction#resources
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fdocs.google.com%2Fspreadsheets%2Fd%2F1PP45pDfh5ljHZlgbu0N-mRwry3uLKrCi2jSEGInFdKQ%2Fedit%3Fgid%3D2082577969%23gid%3D2082577969&data=05%7C02%7Cshanarafalski%40ufl.edu%7C5a2728ce2aa74f84387708dd1bb6b81d%7C0d4da0f84a314d76ace60a62331e1b84%7C0%7C0%7C638697193757518530%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=L1SwkHr3IIIe6NkR4SngptO%2BiA1U9srgsM98piz%2BPCU%3D&reserved=0
https://studentsupportaccelerator.org/tutoring/tool-appendix/tutors

I T T T BT

Task

one-on-one or in small groups,
focusing on specific academic goals
and providing support outside of
regular classroom instruction.

High-Impact High Dosage A tutoring approach that responds to | Sporadic or unstructured
Tutoring Tutoring, individual student needs and tutoring sessions.
High-Intensity complements existing curricula,
Tutoring characterized by frequent, consistent
sessions aligned closely with
classroom content, often resulting in
significant improvements in student
outcomes.
Tutoring Additional Time on A form of teaching provided Homework help, Tier 2 or

Tier 3 intervention,
mandatory support for ESE
or ELL students.

Intervention

Targeted Instruction

Instructional strategies designed to
address specific learning gaps and
needs, supplementing general
education to improve student
achievement.

General tutoring without
specific focus areas.

Tutor

An individual who provides academic
support and instruction to students,
either professionally or voluntarily.

An untrained helper or peer
without formal teaching
skills.

Integrated During
School Day

Tutoring sessions scheduled within
regular school hours, integrated into
the school day.

After-school or weekend
tutoring.

Evidence-Based

Research-Based

Tutoring practices grounded in
scientific research demonstrating
effectiveness in improving student
outcomes.

Anecdotal or unproven
methods.

Virtual Tutoring

Online Tutoring

Tutoring conducted online using
digital platforms and tools, enabling
remote learning and access to
resources.

In-person or face-to-face
tutoring.
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Augmented Tutoring

Enhanced Tutoring

Tutoring that incorporates additional
tools and resources to enrich the
learning experience.

Standard or traditional
tutoring without
technological
enhancements.

AI (Artificial
Intelligence)

Adaptive Learning

The use of computer systems to
perform tasks typically requiring
human intelligence, such as adaptive
learning platforms in tutoring.

Human-led tutoring without
technological
enhancements.

Automated Tutoring

Computer Program or
Product

Tutoring processes carried out with
minimal human intervention, using
technology for delivery.

Manual or human-driven
tutoring processes.

In-School Tutoring

On-Site Tutoring

Tutoring provided within the school
premises during or after regular
school hours.

Tutoring conducted outside
of school settings.

Out-of-School
Tutoring

Off-Site Tutoring

Tutoring that occurs outside of regular
school hours or off school premises,
such as at a community center or
home.

In-school or
during-school-hours
tutoring.

Professional
Learning

Professional
Development

Continuous training and development
opportunities for educators and tutors
to enhance their instructional skills.

One-time workshops or
informal learning
experiences.

Standard Focus

Learning Standards

Educational objectives or descriptions
of what students are expected to
know and be able to do at specific
stages of education.

Unstructured or generalized
learning goals without clear
standards.

Pre-Assessment

Diagnostic
Assessment

An assessment given to determine
students' prior knowledge or skills
before learning begins, used to

establish a baseline for instruction.

Post-assessment or
summative evaluation.

goals at the end of a lesson or unit.

Formative Ongoing Assessment | Continuous checks for understanding | Summative assessment,

Assessment throughout a lesson or unit, ranging which evaluates learning at
from formal to informal, to monitor the end of an instructional
and adjust teaching. period.

Summative Final Evaluation A culminating task or assignment that | Formative assessment used

Assessment checks for mastery of the learning during the learning process.




Reading Endorsed
Teacher

Certified Reading
Specialist

A teacher with specialized training
and certification in teaching reading,
often required for certain instructional
roles.

A general classroom teacher
without specific reading
certification.

Certified Teacher

Licensed Educator

An educator who has met state
certification requirements for teaching
in their subject area or grade level.

An uncertified or substitute
teacher.

Trained Tutor

Skilled Tutor

A tutor who has undergone specific
training programs to deliver effective
tutoring aligned with best practices.

An untrained individual
providing informal tutoring.

Private Tutor

Personal Tutor

A tutor hired privately by parents or
guardians to provide personalized
instruction outside of school.

A school-appointed or
volunteer tutor.

Paraprofessional

Teacher's Aide

An educational support professional
who assists teachers in the classroom,
often including roles in tutoring and
support.

A fully certified teacher or
tutor.

Future Educator

Teacher-in- Training

A student or individual preparing to
become a certified teacher, often
involved in tutoring as part of their
training.

A fully certified and
experienced teacher.

College Student

Undergraduate Tutor

A university student who may provide
tutoring services, often through
programs associated with their
institution.

A professional tutor with
extensive experience.

Professional
Volunteer

Skilled Volunteer

An individual with professional
expertise who volunteers their time to
tutor students.

A paid tutor or a
non-professional volunteer.

Parent/Home-Based
Tutoring

Family Tutoring

Tutoring provided by parents or
guardians at home, often personalized
to the child's needs.

Professional or school-based
tutoring.
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tutoring to peers, often through
school-sponsored programs.

Community Civic Tutor A member of the community who A paid professional tutor.
Volunteer volunteers to tutor students, often

through local programs or initiatives.
High School Student | Peer Tutor A high school student who provides A certified or professional

tutor.

Peer Tutoring

Collaborative

A tutoring model where students tutor

Teacher-led or adult tutoring.

providing personalized and focused
instruction.

Learning other students, usually within a
similar age or grade range.

Monitor Supervisor An individual who oversees tutoring A tutor actively engaged in
sessions to ensure they run smoothly | delivering instruction.
and effectively.

Software Educational Tools Digital applications and tools used to | Traditional textbooks or
facilitate and support tutoring and physical materials.
learning.

Bot Chatbot, Automated An automated software program that | A human tutor.

Tutor provides basic tutoring or support
through artificial intelligence.

Proficiency Competency Level A measure of a student’s ability to General or unmeasured
perform at a grade-appropriate level ability.
in a particular subject.

One-on-One Individualized A tutoring model where one tutor Group instruction or

Tutoring Tutoring works with one student at a time, generalized teaching.

Small-Group
Tutoring

Collaborative
Tutoring

A tutoring model where one tutor
works with a small group of students,
usually 2 to 5, allowing for some level
of individualized attention within a
collaborative setting.

Large group instruction or
one-on-one tutoring.

Peer Tutoring

Student-Led Tutoring

A tutoring model where students tutor
other students, typically with the tutor
having more advanced knowledge in
the subject area.

Teacher or professionally led
tutoring.




Online Tutoring

E-Learning Tutoring

A tutoring model that takes place over
the internet, using various digital tools
and platforms to facilitate learning.

In-person or face-to-face
tutoring.

Curriculum
Alignment

Standards Alignment

Ensuring that tutoring content and
methods align with state standards
and district-specific curricula.

Random or unstructured
teaching without regard to
curriculum standards.

Needs Assessment

Diagnostic Analysis

The process of identifying and
evaluating the academic needs and
gaps of students to tailor tutoring
programs accordingly.

Generalized assumptions
about student needs without
data or feedback.

Professional
Development

Training, Professional
Learning

Ongoing training and education for
tutors to enhance their skills and
effectiveness.

One-time workshops without
follow-up.

Data Collection and
Analysis

Performance
Monitoring

Systematically gathering and
examining data related to student
performance and program
effectiveness to inform decisions and
improvements.

Anecdotal evidence or
informal observations
without structured analysis.

Feedback
Mechanisms

Response Systems

Structured methods of collecting data
and providing feedback to students,
parents, and tutors to improve the
tutoring program.

Unstructured or occasional
feedback without systematic
collection and analysis.

Sustainability

Program Longevity

The ability to maintain and continue
the tutoring program over time with
consistent funding, resources, and
support.

Short-term initiatives
without long-term planning
or support.

Scalability

Program Expansion

The capacity to expand the tutoring
program to serve more students or
additional schools without
compromising quality.

Programs that cannot grow
or adapt to increasing
demand.

Science of Reading

Evidence-Based
Literacy

A body of research identifying
evidence-based approaches for
explicitly and systematically teaching
students to read.

Traditional or unproven
literacy methods.
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Formative
Assessment

Ongoing Evaluation

Assessments conducted during the
learning process to monitor student
progress and inform instruction.

Summative assessments
that evaluate learning at the
end of a unit.

Differentiation

Individualized
Instruction

Tailoring instruction to meet the
diverse needs of students by
modifying content, process, or
products.

One-size-fits-all teaching
approaches.

Data-Driven Decision
Making

Evidence-Based
Decisions

Using data and analysis to guide
educational and instructional
decisions, ensuring that strategies are
effective.

Decisions based on intuition
or anecdotal evidence.
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